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Rationaje,,~...ScJ~ooi counseling has come of age. In
1957, after the Russians launched Sputnik, employment of
school counselors in America showed rapid increase,, The
increase in the number of school counselors employed caine
as a result of public insistence on an improved educational
system that would utilize to its fullest the development of
America’s human resources.
In 1958 the United States Congress ina.cted the National
Defense Education Act~ Title V—B of this act authorized
the establishment of Counseling and Guidance Institutes
throughout the country. This was a response to the recog-.
nized nationwide shortage of school guidance personnel,, It
also pushed the role of the school counselor into national
prominence in the field of education,,
It has been eight years since the passage of this act,,
During this time thousands of counselors have been trained
in NDEA Institutes and regular graduate school programs.
Quantitatively this appears to be good progress.
1
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Qualitatively how well have these counselors functioned?
The growing importance of counseling in secondary
schools in recent years has brought about many studies deal
ing with the function and performance of school counselors.
Wide variations in counselor functions are found in second
ary schools today.. These variations exist in part because
of the amount and type of professional preparation for the
position and also because of job expectations held for
counselors by school administration and staff.
Studies of the function and performance of secondary
school counselors have been made from the viewpoint of coun
selors, teachers, school administrators and parents. Very
little study has been made of student perceptions as to the
function and performance of school counselors. In view of
the current concern with the increasing number of high
school students, their educational problems, their plans
and aspirations and their search for identity, studies of
counselor function and performance should include those who
are the direct recipients of counseling services-—the stu-.
dents.
A continuing problem is the manner in which a person
perceives his function in relationship to what others ex
pect from him and what he expects of himself. Because of
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the nature of his work, a. school counselor is the focus of
many expectations, including those of pupils, teachers, par
ents, administrators and counselor educators. A counselor
cannot hope to satisfy everyone, but he should be aware of
expectancies which differ from his own.~ It is these dif-.
ferences which may create dissatisfactions within himself
and of others with him.
~hile much attention has been given to the training
of counselors, it appears that little emphasis has been
placed on programs for educating students about the possible
uses of counseling services. The effectiveness of a coun
seling program depends upon the counselor’~s perception of
the role the program should fulfill in high school. How
ever, it is equally important to a program’s effectiveness
that students perceive the function of the counseling de
partment in such a way that they will avail themselves of
their services. Unless students are encouraged to broaden
their views of counselor function, their perceptions may
well become limited as to what counselors can and should do~
It was the wri-ter~s belief that an understanding of
student perceptions and attitudes toward the school guid~
ance program would be nece~ssary and significant to counselo~
in secondary school programs,.
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Evolution of the problem...~.-Before becoming a. member of
the 1966-67 Counseling and Guidance Institute at Atlanta
University, the writer was a seventh grade teacher in the
Atlanta Public School System. One of the concerns of the
writer was the personal and educational progress of stu
dents after leaving elementary school and entering high
school. Quite often former students would contact the
writer. Many of these students were doing well in high
school. On the other hand, there were those who were having
difficulties, personally and educationally. In talking with
these students, the writer wanted to know of what help the
counselor had been to them,. The writer also wanted to know
the extent to which these students understood and availed
themselves of the services of the counselor.
~Because of the varying ideas and responses which were
given by the students, the writer developed interest in
student perceptions and knowledge of the counselor’s func
tion and performance in secondary schools.
Contribution to educational knowle~.--It was hoped
that through this study counselors and counselor educators
would be provided with an index to what students think about
counseling and counselors. The resulting data from this
study should reveal whether the perceptions of these students
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relative to counselor function and performance suggest need
for reappraisal of the school counseling program.
Statement of the problem.~--The problem involved in
this study was to determine student perceptions of the sec
ondary school counselor’s function and performance.
Purpose of the study,.--The purpose of this study was
to analyze and evaluate student perceptions of counselor
function and performance at the Booker T~ Washington High
School, Atlanta, Georgia.
More specifically, the purposes of the study were~
1. To determine the nature and qu.ality of communica~..
tion between counselors~ and students concerning
the function and services of counselors.
2. To determine perceptions of students concerning
counselor help in areas of vocational decisions.
3~. To determine perceptions of students concerning
counselor help in areas of personal and social
growth
4. To determine perceptions of students concerning
counselor assistance in making educational deci
sions
5. To determine student perceptions of counselor per
formance of certain counseling services.
6. To determine the duties of the counselor as per
ceived by students.
7. To determine to what extent students feel their
counselors have been of assistance to them.
8. To determine to what extent students feel their
counselors could be of more a~sjstance to them.
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Definition of ternis..--For the purpose of cla.rity, the
following terms were defined,:
1. “Counselor” - One who is primarily concerned with
helping students toward higher levels of personal
planning, decision making, and development within
the context of social opportunities and freedom
on the one hand, and social realities and respon
sibilities on the other hand..
2. “Counselor function” - What a counselor does in
order to carry out certain objectives of the coun
seling process.
Locale of the study..--The locale of this study was the
Booker T.. Washington High School, Atlanta, Georgia..
Limitations of the study..--This study was ],imited to
students enrolled in the ninth, tenth, eleventh and twelfth
grades at thern Booker T.. Washington High School, Atlanta,
Georgia. Other limitations were;
1. The data, were collected from students by a strati
fied, fixed interval form of sampling.
2. Students were requested to complete an opinion
naire. The information included in the opinion
naire was based on research findings and the
writer’s~ evaluation of information which would be
pertinent to the study.
~3. The study was limited by the knowledge that infer
ring attitudes from expressed opinion may not
reveal real attitudes. It is hoped that stibjec
tivity was eliminated as much as possible from the
data collected.
Description of subjects.~...The subjects of the study
were 200 students in the ninth, tenth, eleventh and twelfth
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grades attending the Booker T,. Wa.sliington High School,
Atlanta, Georgia.
Description of ±nstru1uent,.~.The opinionnajre used in
this study was designed specifically to secure the necessary
data concerning students’ perceptions of the performance
and function of secondary school counselors. The opinion
naire was further designed to include suggestions from stu
dents concerning data related to the problem,.
The opinionnaire was designed and validated as fol
lows:
1. Very careful formulation by the writer,.
2. Submission to faculty for advice and correction.
3. Administration of the opinjonnaire to a sample
group of counselees who were used for pract±~um
experiences for NDEA counselor trainees during the
school year 1966-67.
4,. Revision and corrections made.
5. Duplication of the opinionnajre in its final form,.
Method of x~esearch,.~-.The method of research used in
this study was the descriptive survey. An opjnionnajre was
used to obtain the data needed for the study,.
The following method was used for determining the
selection of the 200 subjects used in the study.
l~ The per cent each grade level represented of the
total school population was determined.
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2. The number which the per cent of each grade level
represented wa.s detex~dned.
3. Using fixed interval random sampling, pupils from
each grade level were selected from alphabetized
class rolls.
Procedural steps.--The procedural steps followed in
this study were as followsr
1. Permission to conduct the study was secured from
the proper authority.
2. Students to be sampled were determined by using
the stratified, fixed interval method of sampling.
3. Cooperation and participation of subjects was
solicited through personal contact.
4. Opinionnaire was devised, evaluated and then
distributed to subjects.
5. Data. collected from opinionnairew~-e assembled,
analyzed and interpreted. Per cents were used in
analyzing the data.
6. The related literature pertinent to the study was
reviewed, summarized and organized for interpreta
tions.
7. Findings, conclusions, implications and recomnienda.
tions were presented.
Survey of related literature.-1n surveying the lit-.
erature concerning perceptions of the function of school
counselors held by students, research indicates that the
differences in expectancies directed at the secondary school
counselors seem to be at least partially related to method
olog-y and communication problems. James I?. Brough queried
9
6~l eighth graders in a junior high school as to the origin
of their views of the counselor and his functions~ Their
perceptions developed from multiple and diverse sources.,
Three frequent sources included counselors’ discussions of
their role with students, actual interviews, and the de
scription of the counselor in student handbooks. The
single most important source was actually talking with the
counselor 1
When confronted with the question, “What are the
duties of your school counselor?” Jack W. Williams found
that nearly two thousand students indicated a total of
eighty duties. The five most frequently named duties in
clude (in descending order)~ helping the student with prob
lems, 51 per cent; choosing subjects best suited for stu
dent, 34 per cent; planning student’s program, 34 per cent;
helping the student in trouble, 23 per cent; and changing
the ~ program when necessary, 20 per cent. More
than a third of all the duties named emphasized problem
situations; nearly half placed a heavy emphasis on educa~
tional planning, and prograJmuing of all types.2
1James R. Brough, “Sources of Student Perceptions of
the Role of the Counselor,” Personnel and Guidance Journal,
XJCDC (January, 1962), 453-457.
2Jack W. Williams, “High School Students’ Understand
ing of the Dutie~s of Their Counselors,” The School Coun
selor, VII (March, 1960), 56-59~
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Claude W~ Grant found that when confronted with a.
series of hypothetical educational planning problems and
asked where they would go for assistance, students preferred
a counselor’s assistance above that of any other school or
non-school personnel; for vocational planning problems,
they split almost equally in preference for assistance from
a counselor and from non-school personnel; for personal
emotionaj. problems they strongly preferred the assistance
of non-school personnel over that of counselors. Teachers,
administrators and counselors designated counselors as
probably more helpful than others with educa~tjonal and
vocational planning problems, but only counselors them
selves felt that they would be more effective than others
in dealing with personal-emotional problems ~
In a study by Ralph Jenson of student feeling about
counseling help, the following conclusions were drawnz
(1) Students had positive feeling toward help received from
counselors. Counselors were most helpful in assisting them
to appraise their abilities, interests and personalities
and of least assistance in helping them make progress toward
1Claude W. Grant, “How Students Perceive the Coun
selor’s Role,” Personnel and Guidance Journal, XflhI
(March, 1965), 696—701.
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their realistically chosen while in school and after school
goals, (2) students seemed to prefer going to friends their
own age for help in learning how to get along bette~- with
their friends and others at school and at home about as
much as going to parents or counselors, (.3) although stu
dents tended to prefer the help of counselors over that of
teachers, counselors are obliged to recognize and accept
the fact that teachers, friends or others are perceived by
students as potential source,s of counseling help. Coun
selors do not have a monopoly on the counseling market.3-
Some inadequately controlled surveys of student opin
ions can be deceptive because there are certain social con—
ventions that make for positive findings in studies planned
this way. They tend to reveal only the positive and lead
to contentment of the school counselors. In a study of
guidance services in twelve secondary schools within a
three-state area, Jack E. Gibson found that more than one
fourth of the students indicated counselors had not assisted
them personally in any way; that 56 per cent reported they
were not sure what constituted the activities of their
school guidance program; one.~third reported the program had
1Ralph E. Jensen, “Student Feeling ~out Counseling
He]p,” Personnel and GuidanceJournal DCXIII (May, 1955), 498-503.
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not been explained, described or outlined to them during
their three or four years in high school and many felt
short changed because their test scores had not been inter
preted to them~ In the study previously cited by Claude
Grant on help given to students by counselors in educational
planning, vocational planning and personal emotional prob
lems, it was revealed that counselors were preferred as the
students’ first source of help in educational and voca
tional planning but not with personal-emotional problems.
They at best perceived the counselor as playing a minor
role in assisting them with problems of personal~emotjonal
nature.
Marilyn Heilfron asked students to indicate the de
gree of counseling needed by students with various kinds of
problems. Findings from this study show students feeling
that those high school students who are performing well
academically and socially need much less counseling than
students who are intellectually inferior, socially immature
or unrealistic in their aspirations,, The study also re~
vealed that students felt that only students who display
1Bruce Shertzer and Shelly C~ Stone, “The School
Counselor and His Publics,” Personnel and Guidance Journal,
XflXI (April, l96~), 687—691.
l~
obvious chara.c-~er disorders should be referred to agencies
outside the school for professional help. These findings
suggest that students expect counselors to devote themselves
to individuals who exhibit overtly that they have problems,
possibly to the exclusion of students who need help in find
ing the best ways to use their resources. She further
states that “well~adjusted” students may have developed
good defenses against personality problems. Counselors
might play a part in resolving such problems also, in order
that the defenses would not be necessary. This would prob
ably be beyond the perceptions of high school students.
She sees the need for much more education of students re~
garding the function of counseling and therapy, the clini-.
cal psychologists, the psychiatrist and the counselor, in
order to rid them of the notion that therapists are “head
shrinjccers” who deal only with extreme forms of mental and
emotional abnormality ~
Do guidance wor1~cers concern themselves with what stu-.
dents feel they need from a guidance program? The follow
ing excerpt from Ruth Barry and Beverly Wolf suggests they
1Marilyn Heilfro~, “The Function of Counseling as Per
ceived by High School Students,” Personnel and Guidance
Journal, XXXIX (October, 1960), 133-136,.
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do not:
Students are the forgotten item when organization and
administration of guidance programs are considered.
If the program goals of secondary school counselors are
meeting the needs of students, one would expect coun
selors and students to agree in terms of the counselor
approach to student problems.l
Havighu~st emphasizes a similar concern over student
perceptions of the counselor’s role when he says:
In any given high school, the guidance staff knows what
they are trying to do. However, what the guidance staff
try to do, and what the student would like them to do,
are sometimes two different th±ngs~2
A comparison of student and counselor perceptions of
counselor role was made in two northern New England high
schools to determine if the counselors in the two high
schools are concerned with those student problems which
students feel they shoul.d be concerned with and also to
determine the nature and degree of any discrepancy that may
exist between the studerL-Lt6 and the counselor’s perceptions
of the counselors role.
The students in this study appeared to have consistent
ideas concerning the role they felt their counselors should
1Ruth Barry and Beverly Wolf, Modern Issues in Guid~
ance (New York: Teachers College, Columbia University, 1957),
pp. l89-l9~~
Havighurst, ‘~at Adolescents and their Parents
Want in a High School Guidance Program,” Journal of the Na
tional Association of Women, Deans and Counselors, ~aai
~YIay, 1959), JJ~
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play. They felt, as the students in a. simila.r study by
Claude W. Grant felt, counselors were there to help them.
with vocational and educational future, school-work adjust
ment and curriculum and teaching procedure.
The counselors did not show complete agreement with
this as to role and function. They tended to see themselves
as willing to accept responsibility for a wide range of
problems especially personal problems~
The relationship between the pupil and the counsel.or
is determined in large part by the way in which the pupil
perceives the counse~~~~5 attitude toward him. Most pupils
are sensitive and able to obtain a fairly good perception
of the counselor’s attitude. Therefore, a counselor who
really is not friendly or accepting, but by his actions or
words tries to convey that he is, most likely is seen as he
really is by the student.
The pupil perceives the counselor in ways which are
determined not only by what the counselor does and says,
but also by the pupil1s expectations which were perhaps
formed long before he ever met the counselor. As the pupil
1Gordon S. Bigelow and Ray Huinphreys, “What finds of
Problems Do they Bring? Student Counselor Perceptions Vary,”
The School Counselor, XIV (January, 1967), 157-160.
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perceives the counselor, he develops certain attitudes,
feelings and expectations toward the counselor and behaves
accordingly
Studies which have been reviewed in much of the lit-.
erature lead to the conclusion that students do not view
the counselor as being an effective source of help except
in the area, of educational and vocational planning. How
ever, as reported in the study by Heilfron, students say
others who are not in critical situations should have the
benefit of counselors~ skill, despite the fact that they
themselves would not seek the assistance of a counselor.
One might ask~ Why is this service for others with
problems? One probably might say this tendency represents
a student’s reluctance to admit to his own problems. This
is an inadequate rationalization The painful but more
probable view might be that while students are willing to
see others risk themselves to this service, they are reluc
tant to place themselves in such an obviously risky situa
tion. Why should this be? A partial explanation might be
found in counselors’ inability or failure to convey to the
group they serve directly the feeling of acceptance and
understanding which most counselors claim to prize. Coun
selors who are heavily involved in a variety of tasks do not
17
ha.ve time to exercise the basic function of counseling which
is the indispensable means for communicating such attitudes.
The full benefits of a school counseling program cannot be
realized when such perceptions are not held by those who
are the primary recipients of the serviced
The findings of a. study by Harold E. Pratte indicate
that students who come voluntarily for counseling apparently
emerge from counseling with a different perception of the
function of the counselor than do students referred to the
counselors. The findings further indicate that contact with
a. counselor or with a guidance program alters student under
standing of the counselor~s role in the school,. It would
be interesting to know more about the pre-counseling percep
tions of these students. If further investigations should
support the view that students with a better understanding
of the counse1or~s role are more prone to seek counseling,
the implication would be that counselors need to pay pare..
ticular attention to informing students about counseling
services.2
a-Edward C. Roeber, The School Counselor (New Yorkz
The Center for Applied Research in Education, Inc.,, 1963),
pp. 11-12.
2Harold E. Pratte, “The Counselor’s Responsibility in
Role Definition,” Personnel and Guidance Journal, XXXI
(April, 1962), 56—57.
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The nature and scope of the guidance program at each
school must be developed in teims of the characteristics
and needs of the student body it serves. There is a meas
urable relationship between selected opinions toward coun
seling and the amount of time a counselee spends with a
counselor.
A study of selected student opinions toward counsel
ing in a suburban high school in a large metropolitan area
was made by use of a qu.estionna~~e of twenty-five items and
the study of a cumulative record of a sample group of 100
students of the graduating class of 1960. In a. sense, it
was a follow up study of attitudes towards counseling by
those students in the graduating class of a specific high
school who utilized the counseling service the most and
those who used it the least. The student opinions present
evidence that some students are receiving more value from
the counseling service than others and point up the areas
in which this is taking place. The areas in which a genu~e
difference of opinion existed between those reported as
having had the most counseling and those having the least
were~ (1) feeling of freedom to talk freely, (2) discussion
of problems related to the opposite sex, (.3) obtaining as
sistance in personal problems, (4) accessibility of the
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counselor, (5) pla.nning beyond high school, and (6) help in
making high school experiences more m~eaningful.1
To determine to what extent school counselors actually
provide college selection and college planning assistance as
perceived by students, a five-page questionnaire was foimu
lated to obtain specific student reactions in San Diego City
high schools. Choice of a college or university by students
is generally considered an important decision involving pa
rents, counselors and teachers,. The results of responses
to the question “Who assisted you in selecting a college?”
showed thatz one out of twenty students received help from
teachers in selecting a specific school and in making col
lege plans. One out of ten received help from counselors
in making college plans. One out of twenty received help
from counselors in selecting a college. One out of ten re
ceived help from friends in these two areas. One out of
three made school selections on their own without help, and
one out of two received help from their parents.2
1Merlin W. Schultz, “Student Opinions of a High Sch~l
Guidance Program,” Personnel and Guidance Journal, JOD~XI
(April, 1963), 709—712,.
2Herman Roe~ich~and Jo~ ~. Schmidt, “Student Per
ceptions of Assistance Provided by Counselors in College
Planning,” Personnel and Guidance Journal, XXJD~L (November,
1962), 157—159.
20
Although school people feel that they are involved in
the process of student educational planning, from the pre-.
ceding study, parents, not school people, appear to be the
significant group who assist students. These results leave
room for considerable speculation.
Consumer reaction determines the destiny of most pro
fessional service. This does not mean that evaluation of
counseling services should be decided entirely by the sub
jective feelings of students. Good counseling may be eval.-.
uated as bad by a student, or students may be temporarily
elated over counseling without the elation being signifi
cantly related to real personality change. Despite these
weaknesses of the criterion of student feeling, it at least
provides an index to what students think about counseling
and counselors.
As several of the studies cited in this review of
literature have sho~wn, counselors and students have dif
ferent perceptions of what the counselor’s •role and func
tion should be. These differences indicate a need for addi
tional investigation of counselor role understanding by the
counselors as well as by those using the counseling service
--the students.
If differences such as those reviewed in this literature
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do exist in our secondary sphool counseling programs, coun
selors are faced with a very important problem; that is, do
they try to change student perceptions of their role and
function, or do they try to restrict their funatioás to the
mold of student perceptions of what their role should be?
CHAPTER II
ANALYSIS AND PRESENTATION OF DATA
Introductjon,~_~.The purpose of this chapter is to
present the findings of the data on “Student Perceptions of
the Function and Perforniance of Secondary Schoo~. Counse—
lors.” The data presented in this chapter were derived
from an opinionna.jre given to 200 students at the Booker T.
Washington High School, Atlanta, Georgia. The students were
selected by a stratified random sampling technique.
The opinionnaire was made up of ninety-four items con
sisting of statements pertaining to counselor perfoxina.nce,
function, and duties. The duties listed were taken from
the literature and from discussions with subjects similar
to those who participated in the study~ Item ninety-five of
the opinionnaire provided an opportunity for the subjects to
list ways in which they felt counselors could be of more as
sistance to them. This item was included in order that re
spondents could indicate items which had not been listed on
the opinionnaire.
The introductory part of the opinionnaire was devoted
22
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to directions for completing the opinionnaire and infornia.
tion pertaining to the sex and grade of the respondents
The items on the op±nionna.jre were divided into nine
areas. These nine areas included, perceptions of the fol
lowingz the nature and quality of communication between
counselors and students; counselor a.ssistance in areas of
vocational decisions, counselor assistance in educational
decisions, counselor assistance in personal-social deci
sions, counselor performance of certain guidance services,
counselor duties, degree of assistance received from coun
seling, and ways in which counselors could be of more as
sistance.
If the respondents felt that counselors had been of
assistance to them in making vocational, educational or
personal-social decisions or had been effective in the com
munication of their role to students, they were asked to
circle “A” for agree. If the respondents felt that coun
selor~ had not been of assistance to them in these areas
they were asked to circle “D” for disagree. If the re
spondents were uncertain about the particular item, they
were asked to circle “U” for uncertain.
If the respondents saw certain listed counseling serv
ices as a part of their school guidance program, they were
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a.sked to check “Agree,” if not, they were to check “Dis—
agree.” If the respondents agreed on statements relating
to certain duties of the counselor, they were asked to check
“Agree,” if not, “Disagree~” If the respondents felt that
they had received much help from counselors in five partic
ular areas, they were asked to check “Much,” if they felt
they had received some help they were to check “Some” and
little help “Little.”
The presentation of the data, with reference to inter
pretative discussions and tabular presentation pertaining
thereto, are organized under the headings listed below:
1. Distributions of subjects according to grade and
sex.
2. Perceptions of subjects of the nature and quality
of communication between counselors and students.
3. Perceptions of subjects of counselor assistance
in making vocational decisions,.
4. Perceptions of subjects of counselor assistance in
making educational decisions.
5. Perceptions of subjects of counselor assistance in
area of personal and social growth.
6. Perceptions of subjects of counselor performance
of certain counseling services,.
7. Perceptions of subjects of counselor duties.
8. Perceptions of subjects of the degree of assistance
received from counselors.
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9. Wa.ys in which counselors could be of more assit—
ance as listed by the su~bjects.~
The distributions of responses to the opinionnaire
items are shown in Tables 1 through 9. The responses to
each item were tabulated and are shown in per cent of total
responses
Distribution of respondents according to grade and
sex..-~.The distribution of respondents according to grade
and sex, appears ~in Table 1.
TABLE 1
DISTRIBu9~IoN OF RESPONDENTS ACCORDING
TO GRADE AND SEX
The grade range was nine through twelve. The largest
number of grade respondents was 82 from the ninth grade
with 39 males and 43 females. The smallest number of grade
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respondents was ~32 from the twelfth grade with 8 males and
24 fei~ales. The per cent of subjects at each grade level
coincided with the per cent of students at the same grade
levels within the total school population.
Perceptions of respondents of the nature and quali~
of communication between counselors and students .--Table 2
shows nine items that relate to the student~s perception of
the nature and quality of communication between counselors
and students. The intent here was to detennine how stu
dents felt that counselors were explaining their role and
services to them. In a good gu±dance program, students
know of the existence of counselors in their school, they
know who their counselor is because they have had personal
contact with him and they are aware of what a counselor
does and why his presence in school is needed.
The responses regarding student perceptions of coun
selor communication of their role and function are shown in
Table 2~
In item 1., the students were asked to agree or dis
agree to a statement which asserted that the student re
ceived information a~ a new student about the school and the
guidance services. It is the counselor’s task to make sure
that students in the orientation program learn that guidance
TABLE 2
PERCEPTIONS OF RESPONDENTS TOWARD THE NL~TURE AND QUALITY
OF COIVJMUNIC]SJION BETWEEN COITh~SELORS AND STUDENTS
Grades
9 I 10 11 12Items
Percentages
_______________ A UD’A UDA U DA UD
1. When I entered this school, I re
ceived information about the
school and its guidance services. 92 4 4 78 8 72 11 17 78 16 6
2.. I have received a handbook which
contains information about my
school. 82 4 14 36 16 48 38 9 53 16 13 71
3. I learned my counselor’s name dur
ing the first month in this school, 62 11 27 74 26 64 5 31 81
4. Before entering high school, I was
informed of the activities, re-.
quirements and curriculum of the
school I planned to enter. 65 13 22 64 4 32 80 6 14 69 9 22
5. I would be able to tell a new stu
dent about most of the guidance
services and activities carried on
in my school. 67 15 18 58 22 20 67 22 11 81 6 13
T1~BLE 2 - Continued
Grades
9 10 U 12Items _________________________________________________
Percentages
________ A U D A U DA U D A U D~
6~ I have filled out a personal data
sheet for the counselorts records. 70 12 18 78 8 14 76 8 16 81 9 10
7 I have voluntarily sought the
assistance of a counselor. 19 12 69 30 22 48 47 6 47 60 9 31
8. I have been referred or sent to
the counselor’s offjc~. 41 3 56 48 6 46 44 53 50 3 47
9~ I have had conferences with my
counselor at least once each
year since attending this high





services exist and that these services are intended to help
students. The table revealed a. high per cent of agreement
among all four grade levels that as a new student, they had
received this information. It was interesting to note that
the strongest agreement (92 per cent) was found among ninth
grade respondents~ This may be attributed to the fact that
two persons share responsibility for providing counseling
services for ninth grade students, while only one counselor
is available for each of the other grades.
Item 2 on the opinionnaire pertained to the common
practice of distributing handbooks to new students. The
subjects were asked to agree or disagree with a statement
which asserted that such a. handbook was received. As shown
in the table, only the ninth grade subjects indicated that
a high per cent of the students received a handbook. Less
than 20 per cent of the twelfth grade subjects agreed with
the statement. This seems to indicate that the distribu
tion of handbooks was very ineffective prior to the year
when the pre~ent ninth grade class entered the school.
However, upon consultation with one of the counselors, it
was learned that handbooks were distributed to new students
for the first time this year. In previous years, orienta
tion materials have been distributed to students, but not
in the forn of a. handbook:.
Item 3 was concerned with whether or not students
learned their counselor’s name during the first month of
enrollment in this pa.rticula.r school. Responses, a~ shown
in the table, indicated only twelfth grade subjects strong
ly agreed with this statement. The 81 per cent of twelfth
grade subjects who agreed with the statement may be ex
plained by the fact that these students have been enrolled
in this school longer than other students, and have had
more opportunities to know all of the counselors. Although
the ninth grade student enrollment is over 1000, with two
counselors for this grade and the recency of enrollment of
these students, it might be expected that more than 62 per
cent would have agreed with this statement.
It may be assumed that learning about the curriculum,
activities and requirement~ of high school before the stu
dents enter high school helps to increase the quality and
nature of communication between counselors and students
after entering high school. Item 4, which asked respond
ents to indicate whether or not they had participated in
this pre-high school activity revealed agreement on all
grade levels; however, only in the eleventh grade was there
a strong indication of agreement. Eighty per cent of the
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eleventh grade responses agreed. This may indicate that
this orientation service did not reach all the prospective
students or the method used may need re-eva1uatjon.~ It was
interesting to note that although ninth grade subjects
highly agreed to having received inforniation about the
school and its guidance services after entering high school,
only 65 per cent agreed to any pre-high school orientation.
If orientation services have been effective; students
would be able to tell other students new to the school about
the activities and guidance services of their schooL The
responses to item 5 revealed 67 per cent of the subjects in
grades nine and eleven agreed that they would, be able to
tell new students about guidance services at the Booker T
Washington High School. One might expect the per cent of
agreement to this statem.en-L to increase as the student con
tinues in high school. However, contrary to this expecta~
tion, a.greemen~ decreased to 58 per cent in the tenth grade.
Only in the twelfth grade was there a high agreement of
81 per cent to this type of student cownjunicatjon~
Item 6 relates to students having filled out a per
sonal data sheet for the counselor’s records,. Most school
systems have all new students fill out a personal data sheet,
This sheet becomes a part of the counselor’s background of
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information about each student, There was generally the
same per cent of agreement to this statement on all four
grade levels. The average agreement was 75 per cent. This
per cent is not considered high for such a routine activity.
When students were asked to indicate in item 7 that
they had voluntarily sought the assistance of the counselor
disagreement was indicated by ninth, tenth, and eleventh
grade responses. ~elfth grade responses revealed 60 per
cent agreement with this self-~injtjated call for assistance.
When students understand that counseling services exist and
are intended to help them, more student~jnitiated contacts
with the counselor take place. As stated in the review of
literature by Pratte, students who come voluntarily for
counseling services emerge from counseling with a. different
perception of the function of the counselor than do students
referred t.o the counselor. The responses to this item in
dicate a need for the counselors to better prepare students
for a readiness for counseling,
Item 8 concerns students having been referred or sent
to the counselor’s office, Often when counseling becomes
counselor initiated and a. student is sent for and informed
of his problem, the counseling relationship gets off to a
poor start. Approximately 50 per cent of the responses in
ea.ch grade level agreed that they have been referred to the
counselor’s office. One might asic if this number could
have been decreased if students had become more aware of
the counseling services and acquired an attitude of willing
ness to avail themse,lves of counseling.
Student conferences with the counselor at least once
each year was the concern of item 9.. Disagreeme~~ in grades
nine and ten, with strong disagreement of nearly 80 per
cent in grade eleven should be of major concern to the
counselors at this school. Only 5’3 per cent of the twelfth
grade subjects agreed to having had at least one conference
each year with the counselor.. The counselor’s major re
sponsibility is to the students and it is mainly through
personal contact with the students that the helping rela
tionship functions.. The high per cent of disagreement
should cause question of how these counselors have reached
those for whom their services are intended..
Perceptions of respondents toward counselor assistance
in making vocational decjsions,._Table 3 shows twelve items
that relate to the stude~~~~ perceptions of counselor assist
ance in making vocational decisions. The intent here was to
determine to what extent students felt that counselors had
helped them in the understanding and acceptance of infonnaton
TABLE 3
PERCEPTIONS OF RESPONDENTS TOWARD COUNSELOR ASSISTANCE
IN MP~IN9 VOCATIONP~ DECISIONS
10. I ha.ve discussed my ocoupa.tionai
plans with the oounselor~
11. I have had opportunjtj~ to learn
about the occupation of my choice
while a. student at this school.
l2~ My school has occupational in
formation materials on file for
my use~
13. I have decided not to enter
certain occupations as a result
of some activity of my school
guidance program.
14. I have participated in career
day activities to become




16 7 77 28 8 64 19 3 78 22
D
6 72
64 10 26. 52 6 42 63 6 31 53 25 22
55 40 5 64 30 6 41 47 12 50 41 9
33 34 33 34 20 36 28 44 28 37 16 47
L21 22 57 34 14 52 42 2 56 72 3 25
TABLE 3 - Continued
Grades
9 10 1 11 12Items ______________________________________________
Percentages
A UDIA UDA U DA UD
15. I could secure assistan~ from the
counselor in seeking part-time work. 75 15 10 56 32 12 61 28 11 53 28 19
16. I have received help from the coun
selor in assessing my abilities in
various occupations. 36 18 46 36 10 54 28 19 53 44 3 53
17. I have taken an aptitude test in
this high schoo1~ 35 20 45 60 24 16 67 22 11 85 9 6
18. The results of the aptitude test
Were explained to me. 28 19 53 30 24 46 40 27 56 19 25
19. I have taken an interest inventory
in this high school. 29 19 52 26 24 50 22 47 31 28 25 47
20. The results of the interest inven~
tory Were explained to me~ 13 21 56 14 32 54 22 44 19 25 56
21. I have a knowledge of the voca
tional opportunities, require
ments and prospects in different
lines of work. 53 28 19 68 10 22 61 28 11 62 22 16
about the vocational world.
Table 3 shows little agreement with the twelve items
presented. In item 10, the students were asked to agree or
disagree with the statement that they had discussed their
occupational plans with a counselor. There was more than
60 per cent disagreement with this statement on all four
grade levels. This per cent of disagreement seems to in
dicate students do not see the counselor as the major source
of vocational information, or for other reasons, have not
felt the need to discuss their vocational plans with the
counselor
Although only a small per cent of respondents agreed
with item 10, a higher concensus of agreement is found with
the respondents to item 11 which states that students have
had opportunities to learn about their occupational prefer
ences while in school. Ninth, tenth, eleventh, and twelfth
grade responses revealed 64, 52, 63, and 53 per cent agree
ment, respectively~ This may indicate that persons other
than counselors are performing this service. On the other
hand, counselors may use other means for helping students
with their occupationa]. preferences.
The effective guidance program is well-coordinated to
pass along vocational information to students. Students
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should be informed and kept up to date about occupational
materials available and the location of these materja.ls.
Item 12 which concerns students’~ knowledge of this occupa.-.
tiona.l information revealed marginal agreement from 41 to
64 per cent among the grade levels. The high per cent of
uncertainty on each grade level suggests the need for coun
selors to find better methods for disseminating this infor
ma.tion
In item 13, the students were asked to agree or dis
agree that their occupational decisions have been as a re
sult of some activity of the school guidance program. Again,
as has been sho~m in the previous items related to voca.
tional decisions, there is little agreement among all four
grade levels that guidance activities have been responsible
to a. measurable degree for vocational decisions. Almost
50 per cent of the twelfth grade students disagreed that
guidance activities had influenced their occupational
choices.
Participating in Career Day activities to become ac
quainted with the various occupations was the concern of
item 14. As noted from the table, only in the twelfth grade
was there agreement with this statement. Seventy_five per
cent of the twelfth grade responses agreed. More than
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50 per cent of the ninth, tenth, and eleventh grade re~
sponseg disagreed. These findings would indicate that
Career Day activities are for twelfth grade students only.
It would appear that for Career Day activities to be help..
ful, a higher per cent of all high school students should
participate.
Item 15 concerns students securing assistance frcn
the counselor in seeking paxt.-time work. The policy of a
school will detenjine the extent to iêich the school asslmtes
responsibility for aiçloyment placement, Job placement is
not a part of this school’s policy. However, counselors are
cooperative in working with private and govern~ent eqloy..
ment agencies. Proni an inspection of the table, only ninth
grade subjects, with 75 per cent agreement, ezpressed a
rather high degree of assurance of this assistance. The
degree of uncertainty ezpressed by the other grade levels
may be attributed to students having heard of others getting
jobs through the counselor, but beiug uncertain of this
ser’iice for themselves. It should be pointed out that one
of the counselors does work with placement of students in
the school who qualify on the Neig1~borhoo~ Youth Corps Pro
gram.
When asked to agree or disagree in item 16 that
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counselors have assisted in helping students to determine
their abilities to perform in various occupations, disagree
ment was pronounced at all grade levels. Highest disagree...
ment (54 per cent) was found with tenth grade students.
With eleventh and twelfth grade students, 53 per cent dis
agreed and 46 per cent of the ninth grade subjects dis~.
agreed. It is probably correct to assume that students
feel that they have received little assistance from coun
selors in determining their abilities in relation to voca
tional pursuits.
Item 17 concerns whether or not students have taken an
aptitude test. An inspection of the table revealed the per
cent of agreement with this item increasing as the grade
level increases. Only 28 per cent of the ninth grade re
sponses agreed, 60 per cent of the tenth grade responses
agreed, 67 per cent agreed in the eleventh grade and 85 per
cent in the twelfth grade. The validity of these findings
may be questioned by the fact that it is not known whether
these students were able to identify an aptitude test. No
special effort was made by the researcher to define an apti~
tude test for the subjects..
Administration of tests can be justified only in terms
of the information they will provide students. If students
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are to profit from tests, the results should be interpreted
to them in a. manner that they can understand. Item 18,
which concerns the results of the aptitude test being inter
preted to students, reflects a higher per cent of disagree
ment on all four grade levels than the disagreement revealed
in item 17 relating to having taken an aptitude test,. The
strongest agreement of 56 per cent was with twelfth grade
subjects and the strongest disagreement of 5~ per cent was
with ninth grade subjects.
All four grade levels, as revealed in item 19, dis
agree or are uncertain that they have taken an interest in
ventory. Only l~ per cent of the ninth grade subjects
agreed to having taken this inventory, 26 per cent in the
tenth grade, 22 per cent in the eleventh grade and 28 per
cent in the twelfth grade..
There was revealed an even smaller per cent of agree
ment among all four grade levels in item 20 that the results
of the interest inventory had been explained to them. Only
19 per cent of the ninth grade subjects agreed to having
taken this inventory. The high per cent of disagreement and
uncertainty to this statement indicate little usage of this
inventory by the school counselors.
Item 21 concerns students’knowledge of the vocational
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opportunities, req ireinents and prospects in different 1ine~
of work Although all grade levels agreed to having been
exposed to this knowledge abc. ye the 50 per cent level, there
was not a high per cent of agreement expressed., Ninth grade
responses revealed 5~ per cent agreed, tenth grade, 68 per
cent; eleventh grade, 61 per cent and twelfth grade, 62 per
cent., The responses to items relating to student percep
tions of counselor assistance with vocational decisions have
indicated little agreement that this kind of assistance has
cone from counselors.,
Perceptions of respondents of counselor assistance in
making educational decisions.~~Counselor assistance with
students in educational planning helps students develop
greater skill in future planning., Students should start
early in their high school career to plan for education be
yond high school., Decision making with educational plans
comes from carefully considering many alternatives. A stu
dent has to learn to analyze his opportunities and to iden~
tify how hi~ strengths and weaknesses fit certain alterna
tives available to him if he is to reach appropriate deci
sions., Counselors can be of tremendous help in guiding stu
dents toward appropriate decisions.
Table 4 shows eleven items that relate to student
TABLE 4
PERCEPTIONS OF RESPONDENTS TOWARD COUNSELOR ASSISTANCE
IN MP~CING EDUCATIONAL DECISIONS
Gra.des
It em~
22~. I have taken an intelligence test
in this high schooL
23. The results of the intelligence
test were e~1ajned to me
24~ I have received help from the
counselor in planning my high
school programs
25. Pre-college counseling should begin
in the ninth gr~de~
26~ I have received help from the coun
selor in helping me to decide about
post high school educ~.tion.
27~ The counselor has provided oppor
tunities for me to find out about
the different post high school
institutions and their~
47 16 37
70 29 6 65
6 88 9 3























TABLE 4 - Continued
Grades
9 I 10 11 I 12Items Percentages
__________ A U DA U DA U DA U D
28. The counselor has helped me to
detemine what I should study in
post high school education. 20 6 74 8 70 20 3 78 19 3 78
29. I have received adequate informa
tion from the counselor concerning
available scholarships, loans and
financial assist~.nce for post high
school education. 18 10 72 12 14 74 14 11 75 50 3 47
30~ There is an adequate collection of
school and college catalogs for
use in the schooL 43 39 18 42 40 18 39 44 17 37 47 16
3l~ I have participated in college day
activities to become acquainted
with various colleges. 12 6 82 22 10 68 31 6 63 72 3 25
32.~ The counselor has helped me in
understanding myself, my abilities,
~anbitions, assets and lim±tatjons~ 36 9 55 38 12 50 24 17 59 34 3 63
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perceptions of counselor assistance in making educa.tiona.l
decisions~ It is interesting to note here that all responses
except one in this section revealed little agreement,, Only
in the area of pre-college counseling beginning in the ninth
grade was there a strong per cent of agreement on all grade
levels
When students were asked in item 22 to agree or dis
agree that they had taken an intelligence test in this high
school, it was revealed that only 37 per cent of the ninth
grade subjects agreed,, This small per cent of agreement may
be attributed to the fact that intelligence tests are gen
erally given in the eighth grade in the Atlanta Public
School System, and since 1964, students have entered this
school in the ninth grade. Consequently, most students in
the ninth and tenth grades t.ook the intelligence test in
another schooL Sixty-two per cent of the tenth grade sub
jects expressed agreement with this statement, 75 per cent
of the eleventh grade responses agreed and 63 per cent of
the twelfth grade subjects agreed. Since this information
should be a part of each student~s record, the lack of strong
agreement among all grade levels should be of concern to the
school counselors
As previously stated, if students are to profit front
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test taking, the results should be interpreted to them in a
manner that they can understand. Item 23 asked students to
agree or disagree that the results of the intel’igence test
had been explained., to then. There was less tkwu 50 per
cent agreement on each, grade level that this intexpretajao~
had taken place. Although the manner of interpretation must
be left to the jud~nent of counselors, it is agreed that
teat interpretation sheuld be given to students.
Item 24 concern help received by students from the
counselor in planning their high school program. ‘Successful,
educatioral planning is a continuous process carried on
throughout the studentts stay in high school. It is the
counselor’s responsibility to assist students in making
their educationfl plans. Responses revealed disagreement
rangixQ from 56 per cent in the tenth. grade to 70 per cent
in the eleventh grade to having received this assistance a
Only 19 per cent of the ninth grade subjects agreed to having
had this assistance. It should be reported that although
counselors assist students with educational planning, class
scheduling is not done by the counselers at this school
This may explain the sm~1l per cent of agreement with this
item.
A very major concensus of agreement was found among
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all grade levels concerning item 25 which relates to pre~
college counseling beginning in the ninth grade. Eighty-
eight per cent of the ninth and twelfth grade subjects
strongly agreed to this statement. Tenth grade subjects re
vealed 70 per cent agreement and eleventh grade subjects,
86 per cent agreemen~~ These responses indicate a. high de
gree of awareness among students of the necessity of begin
ning early with educational planning. Group counseling
sessions beginning in the ninth grade should be very effec
±ive in this area.
Having received help from the counselor in making de
cisions about post high school education is the concern of
item 26~. Responses to this item revealed eleventh and
twelfth grade subjects with 58 and 63 per cent agreement.
Ninth and tenth grade subjects were more uncertain or dis
agreed. These results closely parallel the results of a
study reported in the literature by Roemnich and Schmidt
who found that only one out of ten students received help
from counselors in making college plans. Since it is ex
pected that counselors should be of assistance in helping
students decide the kind of post high school education for
which they are best suited, the findings of this item leave
room for speculation.
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A somewhat higher per cent of agreeme~ was found with
responses to item 27 concerning counselor assistance in pro
viding opportuni~j~~ for students to find out about the dif
ferent poet high school institutions and their requirements1
As might be expected with assistan~,e of this kind, the
highest agreement (63 per cent) was with twelfth grade sub
jects and the smallest agreement (28 per cent) with ninth
grade subjeats. As was reported in item 25, students on all
grade levels e~ressed strongly the desire to begin pre
college counseling early in high school. With only 28 per
cent of the ninth grade subjects agreeing with this item
relating to opportunit~~~ for knowledge about post high
school institutions, counselors at this school might take
this into consideration in planning their program for another
yeara
Responses revealed in item 28 again a small per cent
of agreem~~ on all grade lerels concerning counselor assist..
ance in making decisions as to what to study in post high
school education. Seventy.eight per cent of the eleventh
and twelfth grade subjects disagreed with having received
this assistance. One might ask if students have not yet
made such decisions or have these decisions come as a result
of factors other thaw counselor assistance?
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When students were a.sked to agree or disagree in
item 29 with having received counselor assistance in gain
ing information related to student financial help for post
high school education, less than 20 per cent of the ninth,
tenth, and eleventh grade subjects agreed~ Twelfth grade
subjects revealed 50 per cent agreement with this assist
ance~ The rising cost of post high school education pre~
vents many students from attaining this goaL Most insti
tutions support some kind of student financial aid program
and the counselors who help the student get this information
perform a real service.
As a part of the information service, some counselors
provide an adequate collection of current school and college
catalogs for students’ uses ~1hen asked to agree or disagree
to knowledge of a collection of these catalogs in their
school for their use, there was no strong expression of
agreement on any grade leveL Twelfth grade subjects re
vealed the smallest agreement (37 per cent) and the greatest
uncertainty~ It may be assumed that since these students
are closer to having to make post high school educational
decisions their concern over the availability of such ma
terials would be very strong~
In item 31, the respondents were asked to agree or
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disagree with having partioipate(~ in College Day activities.
Many schools in order to provide intonation to large nimi
hers of students, invite representatives from technical and
vocational schools and colleges to participate in College
Day conferences,, Responses to item 81 revealed an increas
ing per cent of agreement with each grade level. Ninth
grade subjects e~ressed only 12 per aeit agreement whereas
twelfth grade subjects revealed 72 per cent agreement. It
should be. recalled that all grade levels strongly agreed
that pre-college counseling should begin early ix~. high
school. Participation in College Day activities on all
grade levels would be one way of meeting tbls desire of
students.
Responses to item 82, teh relate to counselor as
sistance in helping students to understand themselves, their
abilities, ambitions, assets and limitations, revealed dis
agreement on all grade levels. Ninth grade responses showed
86 per cent agreed, S per cent were imcertdn and 55 per
cent disagreed. Similar per cents Were revealed in grades
ten, eleven and twelve. The findings of this item should be
of major -concern to the counselors if they accept the va
lidity of student perceptions of counselor assistance in
these areas as an indication of col4naelor effectiveness.
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Perceptions of respondents of counselor assista.nce in
areas of personal-social growLh~--Table 5 shows fifteen
items that relate to student perceptions of counselor as
sistance in areas of personal and social growths In many
respects, a. student’~~ personal growth contributes to the
level of academic performance he achieves~ Limitations in
one~’s personal development may be reflected in behavior
which either in whole or in part causes the individual to
fall short of his potentia1~ The school counselor cdn as
sist students to achieve greater awareness of their indi
vidual personalities and make efforts to identify those stu-.
dents whose personality development seems to interfere with
their achievement
The responses regarding student perceptions of coun~
selo~r assistance in areas of personal and social growth are
shown in Table 5.
In item 33, the students were to agree or disagree with
the statement that they have discussed personal problems with
the counselor~ The table revealed the strongest agreement
of 47 per cent with ninth grade respondents~ The strongest
disagreement of 67 per cent was with twelfth grade respond
ents. The overall responses to this statement indicate stu
dents generally have not felt free to discuss personal
TABLE 5
PERCEPTIONS OF RESPONDENTS TOWARD COTINSELOR ASSISTPi,NCE
IN AREAS OF PERSONAL AND SOCIAL GROWTH
Grades
items 9 I 10 I 1]. I 12
Percentages
~ A U D A U D A U D A U ~
33. I have discussed personal
problems with a counselors 28 12 60 30 8 62 17 8. 75 19 9 72
34.~ I have been concerned with
personal and social prob1en~ 56 10 34 52 10 38 72 6 22 75 13 12
35~ I feel free to go to the counselor
for help wi±h a personal or social
prob1em~ 71 6 23 54 28 18 53 22 25 62 19 19
36~ I have had help from the counselor
in learning to resolve my personal
problems~ 31 11 58 28 4 68 22 8 70 22 6 72
37. I have had help from the counselor
in learning how to distinguish
right from ‘wrongs 36 7 57 36 6 58 20 11 69 12 6 82
38~ My counselor knows me well. 22 16 62 26 18 56 16 33 51 25 16 59
TABLE 5 - Continued
Grades
9 1 10 1]_ I 12Items Percentages
A U DA UDA UDA U D
39~ I have had help from the counselor
in learning how to get along wi±h
other people. 34 2 64 34 4 62 20 2 78 9 91
40~ I have had opportunities to partic
ipate with others in club activities
in high schooL 67 6 27 76 8 16 81 8 11 88 3 9
4L I have received help from the coun
selor in learning how to study~ 28 12 60 30 8 62 17 8 75 19 9 72
42. I have had help from the counselor
in learning how to control my
~otjo~s. 27 6 6720 4 76 17 17 66 9 6 85
43~ I am satisfied with the help I have
received from the counselor. 71 8 21 50 20 30 30 22 48 50 13 37
44~ As a result of counseling, I feel
that some change in my thinking has
resulted~ 50 18 32 48 24 28 45 30 25 37 13 50
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problems with their counselor,
The purpose of item 34 was to determine if students
have been concerned with persona], problems. Fifty..siz per
cent of the ninth grade subjects agreed that they bad been
concerned with personal problems, 52 per cent agreed in the
genth grade, 72 per cent agreed in the eleventh grad. and
75 per cent of the twelfth grade subjects agreed This
item indicates that many students do have personal problems
How do students feel about going to the counselor for
help with a personal or social problem? This was the oon~
cern of item 35 Although all grade levels expressed agreea
ment in feeling free to go to the counselor for help with
personal or social problems, only in the ninth grad. was
there a rather strong e~ression of agreement Seventya.one
per cent of the ninth grade subjects agreed, 54 per cent in
the tenth grade agreed, 53 per cent agreed in the eleventh
grade and 62 per cent in the twelfth grade. This marginal
agreement which subjects e~ressed of feeling free to go to
the counselor for assistance with persona], problems india
cates that students have not strongly perceived the feeling
of acceptance and understanding from counselors which most
counselors claim to possess. The decline from the ninth to
the twelfth grade may indicate that something happens during
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the high school years which inhibits or detracts frcm this
feeling which ninth grade students bring to the high school.
Item 36 revealed little agreement with subjects as to
having received help from àounselors in learning to solve
their personal problems. Less than 35 per cent of all gra~1e
level responses indicated agreement that this assistance bad
been received. More tIia~ 70 per cent of the eleventh and
twelfth grade subjects disagreed. Fret whom do students get
help with making decision related to the solving of their
personal problems? Indication from this item reveal that
students do not see counselors as being of much assistance
with personal problems a
Detenzining counselor help in learning to distinguish
right from wrong was the purpose of item 37 Again, much
disagreement was ezpresse4 on all levels to counselor as
sistance of this kind. Strongest disagreement of 82 per
cent was with twelfth grade subjects a Less tban 40 per cent
of grades nine, ten and eleven agreed with this item.
The orientation period at school usually provides time
for the Counselor to become acquainted with new students.
Interviews and other methods of contact during the year ens
able the counselor to know the students personally. Item 38
asked the students to agree or disagree that their counselor
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knows them welL Sixty-two per cent of the ninth grade sub
jects disagreed with this statement, 56 per cent of the
tenth grade subjects disagreed, 50 per cent in the eleventh
grade disagreed and 59 per cent disagreed in the twelfth
grade
Similar student attitudes toward counselor assistance
were revealed in item ~9. Here, the subjects were asked to
agree or disagree concerriing~ help~ received from the counse
lor in learning how to get along with other people~ Strong
est disagreement was with twelfth grade subjects revealing
91 per cent disagreements Further inspection of the table
showed rather strong disagreement in grades nine, ten and
eleven. These findings indicate that if students receive
help of this kind, it is given by those other than the coun
selors
Many student personal and social needs can be served
through clubs and infoz~a1 interest groups. Item 40 con~
cerns students having opportunities to participate with
others in club activities in high school. Responses to
this item revealed agreement on all grade levels, with
strong agreement of 88 per cent among twelfth grade subjects
and 81 per cent with eleventh grade subjects. It would be
interesting to know the kinds of clubs students paxticipa-Le
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in so as to determine what needs these olubs are fulfilling.
Item 41 relates to counselor help with students in
learning how to study. Results from the table revealed
that students to a. large extent do not receive this kind of
assistance from counselors~ All grade levels expressed dis
agreement with this statement, highest per cent of disagree
ment (75 per cent) was with eleventh grade subjects and
least disagreement (60 per cent) was with ninth grade sub
jects~ Less than ~0 per cent agreement to this item was ex
pressed by all 1evels~
~1]aen asked to agree or disagree concerning help re
ceived from the counselor in learning to control their emo
tions, very little agreement was revealed among all four
grade levels., 9~welfth grade subjects expressed 85 per cent
disagreement with this statement Other grade levels die
agreed above the 50 per cent leveL These responses mdi
cate students either did not feel a need for this kind of
assistance, or did not see the counselor as the one for
which such assistance could be sought.
Item 43 concerned student satisfaction with help re
ceived from the counselor., Ninth grade responses expressed
the highest degree (71 per cent) of satisfaction., Tenth and
twelfth grade responses were equal with 50 per cent agreeing
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to this satisfaction~ Eleventh grade responses revealed
only 30 per cent satisfac±ion~
Counseling is defined as a series of direct contacts
with an individual aimed at offering him assistance in ad
justing more effectively to himself and to his environm.ent~
As a result of counseling then, it might be expected that
some change in the individua.l’s thinking may result. Item
44 asked students to agree or disagree that as a result of
counseling, some change in their thinking ha.s resulted.
Responses revealed no high per cent of agreement witi,, this
feeling. Ninth grade subjects expressed 50 per cent agree
ment, 18 per cent were uncertain and 32 per cent disagreed.
Tenth grade subjects revealed 48 per cent agreement, 24 per
cent were uncertain and 28 per cent disagreed~~ Similar re
sponses were revealed for eleventh grade subjects. Twelfth
grade subjects revealed only 37 per cent agreed, 13 per cent
were uncertain and 50 per cent disagreed~
Perceptions of respondents toward counselor performance
of certain counseling services ~--~hat do school counselors
do? One way of determinjng-t~e services of school counse
lors is to examine the perceptions of students as to what
they actually see counselors doing in their school. Table 6
shows eighteen items that relate to student perceptions of
TABLE 6
PERCEPTIONS OF RESPONDENTS TOWARD COTJNSELOR PERFORMANCE
OF CERTAIN COUNSELING SERVICES
Grades
Items io 11 I 12
Percentages
A DA D A D A D
45.~ Helping students adjust to school 90 10 84 16 94 6 88 12
46,~ Assisting students who are failing
in course work. 76 24 80 20 69 31 72 28
47,. Assisting students Who are socially
maladjusted. 78 22 74 26 64 36 75 25
48~ Assisting students with course
planning~ 87 13 88 12 69 31 78 22
49. Assisting students with moral and
religious problems. 56 44 42 58 56 44 19 81
50. Assisting students with occupa
tional plans. 87 13 86 14 86 14 81 19
5l~ Assisting students who are juvenile
delinq~aents,. 80 20 76 24 83 17 84 16
52. Discussing personal and social
~ problems with student groups. 77 2~ 64 36 61 3~ 47 53
C)]
TABLE 6 - Continued
Grades
9 I 10 11 I 12Items Percentages









Administering tests to indi~vidua1s
and groups.
Interpreting tests to students.
Assisting teachers with student
problems
Securing part~tjme jobs for stu
dents
Securing occupational and educa
tional information for students
use
Preparing ha.ndJDooic on guidance
services
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counselor services. The intent here was to determine whether
the students see certain counseling services being performed
by counselors in their high school.
The responses regarding student perceptions of counse
lor services are shown in Table 6. It was interesting to
note that on most items in this section, students expressed
rather strong agreements These findings in relation to find
ings of the previous sections indicate that although students
see counselors performing many counseling services in their
school, they themselves have not experienced these services
to any significant degree.
Item 45 asked students to agree or disagree that they
see counselors helping students adjust to school. A very
high per cent of agreement was noted with each grade level.
The total responses revealed 89 per cent agreed and 11 per
cent disagreed.
Responses to item 46 relating to counselors assisting
students who are failing in their course work revealed
agreement with all grade levels of the following per cents:
ninth grade, 76 per cent; tenth grade, 80 per cent; eleventh
grade, 69 per cent and twelfth grade, 72 per cent.
In item 47, subjects on all grade levels expressed an
average agreement of 74 per cent with the statement that
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counselors in their school assisted students who were ~o
cia.lly maladjusted~ These results are in agreement with
Heilfrom’s study as cited in the review of literature. In
asking students to indicate the degree of counseling needed
by students with various kinds of problems, Heilfrom found
that pupils felt that those who were bright and performing
well in school did not need counseling, and it should be re
served for those who displayed character disorders~
The purpose of item 48 was to determine student per
ceptions of counselor services in course pla.nning~ Although
in item 24, only 23 per cent of the su.b~ects agreed that
counselors had helped them in planning their high school
program, item 48 responses revealed 83 per cent of the total
responses agreed that counselors in their high school do as
sist with course planning,~ Seventeen per cent disagreed~
This appears to indicate that students see counselor as
sistance with course planning as a service for others, but
not for themselves.
Item 49 concerns counselor services with students on
moral and religious prohlem~~ It was interesting to note
that there was no high per cent of agreement on any grade
level with this as a service of their school counselors.
Twelfth grade responses revealed strong disagreement (81 per
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cent) with this assistance~ Responses to this item indi
cate that students do not see counselor services of this na
ture as an important part of their school counseling program.
Item 50, which concerns counselor assistance with oc
cupational plans, revealed agreement of 87, 86, 86 and 81 per
cents, respectively for grades nine through twelve. This
high per cent of agreement of subjects with this item con
trasts sharply with item 10 in which students disagreed that
they had discussed their occupational plans with a counselor.
Counselor assistance with students who are juvenile
delinquents was the concern of item 5L Here, students
agreed rather strongly that this service is performed by
their school counselors. Total average agreement for the
four grade levels was 80 per cent. Twenty per cent dis
agreed.
In item 52, counselor discussion of personal and so
cial prob],ems with student groups was the concern. Highest
agreement of 77 per cent was with ninth grade subjects.
Less than 50 per cent of the twelfth grade subjects agreed.
Tenth and eleventh grade subjects revealed 64 and 61 per
cent agreements Only with ninth grade subjects does this
counseling service appear to be recognized to any great ex
tent by the students.
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As perceived by the subjects, administering tests to
individuals and groups, as Indicated by the responses to
item 53 is very definitely a service of their school cou.n—
molars. Strong agreement of 80, 82, 81 and 88 per cents
were revealed by the four grade levels. As cited in the re-
view of literature, Jenso~ found that students saw counse.
lors as being most helpful in assisting that to appraise
their abilities.
Item 54 relates to counselor interpretation of test
scores to students. Although there was agreement from 66 to
69 per cent among the four grade levels that this is a seryw
ice perfomed by their school counselors, with such strong
agreement to the item that concejned counselors being the
administrators of tests, more attention by the counselors to
the interpretation of test results to students may be of
value in helping students better understand +lIsmiselves in
relation to their abilities,
The counselor’s consulting role includes perfozming
such function as working with teachers on matters involving
understanding students and student management. In item 55,
the subjects were asked to agree or disagree that their
school counselors perfozmecj this function, All grade levels
agreed, with an average of 75 per cent agreement. Twenty- five
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per cent disa.greed.
Securing part time jobs for students, as revealed by
item 56, is a counselor service in this schooL This serv
ice received strongest agreement of 81 per cent with eleventh
grade subjects~ It was interesting to note that in item 15,
only ninth grade subjects strongly agreed that they could
secure part-time jobs through counselor ass±stanoe~ This
seems to indicate that although students see job securing as
a counselor service, subjects other than ninth grade do not
strongly feel free to seek this service~
Responses to item 57 showed very strong agreement
among all responses that counselors do secure occupational
and educatjonal information for students’ use~ The table
revealed agreement of 84, 94, 92 and 94 per cents. When
considering the responses revealed in item 12 related to
knowledge of occupational information on file in the school
for their use, it appears that even though students see
counselors as procurers of occupational and educational in
formation, they have not particularly availed themselves of
this inforinatjon~
Item 58 re1ate~ to counselor preparation of handbooks
for students on guidance services~ Responses revealed 73 per
cent agreement of this service with ninth grade responses;
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68 and 69 per cent of the tenth and eleventh grade subjects
agreed and 66 per cent of the twelfth grade subjects agreed.
In item 2, which related to having received such a. handbook,
only ninth grade subjects e~ressed strong agreements This
seems to indicate that subjects other than ninth grade who
see counselor preparation of student handbooks as a service
of their counselors, were not recipients of the handbook.
An inspection of item 59 responses revealed 71 per
cent of the total responses agreed that their school coun
selors assist students in understanding their strengths and
weaknesses. ~wenty-njne per cent disagreed. Even though
there is general agreement of this counselor service, item
~2, as interpreted previously, revealed little agreement
that counselors had assisted them personally in this under
standing.
Item 60 concerns counselors showing films on ettiq-u.et-te,
occupations, etc. Strongest agreement of .50 per cent was
with tenth grade subjects. An inspection of the table re
vealed no general agreement of this service by counselors in
this school.
Perceptions of respondents toward counselor duties.-~
Table 7 shows thirty~thre~ items that relate to the stu
dent’s perceptions of counselor duties~ The intent here was
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to determine the duties of the counselor as soon by those
whom the counselor serves--the students. In a study re
ported in the review of literature by Jack Williams, when
confronted with the question, “What are the duties of your
school counselor?” findings revealed a. total of eighty
duties were listed by the students. From the list of
thirty-three duties in Table 7, responses revealed agreement
to twenty-six of these duties.,
TABLE 7




61. Counselors should check attendance
reports. 66 34
62,. Counselors should substitute for
absent teachers., 38 62
63. Counselors should supervise the stu
dent council.. 78 22
64.. The counselor should be an assistant
principal. 36 64
65. Counselors should issue admits to
class 46 54
66.. Counselors should assist in planning
the high school curriculijm. 85 17
67.. Counselors should have charge of class
scheduling. — 65 35
67




68. Counselors should be responsible for
making changes in class schedules,. 67
69. Counselors should be given some
teaching assignments,. 45 55
7O~ Counselors should inform the principal
when students break the rules and
regulations of the school. 75 25
71. Counselors should spend most of their
time with problem students. 77 23
72. Counselors should be like parents to
students. 81 19
73,. Counselors should work with teachers
on student behavior problems in the
classroom. 85 15
74.. Counselors should be responsible for
getting “drop-outs” back in school. 72 28
75,. Counselors should be concerned with
the students use of leisure time. 63 37
76. Counselors should be responsible for
the health program in high school. 47 53
77. Counselors should decide the punish
ment for students who have broken
school rules. 66 34
78. Counselors should help students in
self understanding,. 93 7
79, Counselors should help students get
ajob. 91 9
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TABLE 7 - Continued
PercentagesItems ________ _______
_______________ A D
80~ Counselors should help students re~
solve their racial, religious and
moral problems. 72 28
81. Counselors should help students de
v-elop and maintain wholesome boy-
girl rela±ionships,~ 82 18
82. Counselors should help students
prepare for courtship. 38 62
83. Counselors should provide sex
education for students~ 75 25
84. Counselors should help students
choose the correct school subjects. 85 15
85. Counselors should help students
choose a. college 83 17
86. Counselors should process college
applications for students 80 20
87. Counselors should help students de
velop good study habits. 82 18
88. Counselors should.give good advice
to students. 97 3
89. Counselors should cheo~ up on
truant and tardy students. 75 25
90. Counselors should allow students
to say what they want in the
counseling interview without fear
of punishment, 92 8
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In item 61, students were asked to agree or disagree
that it is the duty of the counselor to check attendance re
ports~ Responses revealed 66 per cent agreed to this as a.
counselor duty and 34 per cent disagreed1 One way in which
students perceive counselor duties is by seeing what the
counselor does~ keeping attendance reports is required of
the school administration1 These records are used exten
sively by the counselor, but maintenance of these records is
a clerical task and should not be delegated to the counselor.
Responses related to item 62 revealed 62 per cent dis
agreement that counselors should substitute for absent
teachers, 38 per cent agreed1 Counselors should have ade
quate time for all phases of guidance services. Teaching
assigr~ments would encroach too deeply upon the time required
for these services1 As counselors more clearly define their
role, disagreement with this duty should increase.
In item 63, subjects expressed 78 per cent agreement
that counselors should supervise the Student Council1
Twenty-two per cent disagreed. It would be interesting to
know more about the functioning and autonomy of the Student
Council and the extent to which counselors have participated
in this organization1
Item 64 concerns the counselor being an assistant
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principal. Only 36 per cent agreed with this duty; iitere~s,
64 per cent disagreed. Responses to this item indicate the
majority of students realize that the counselor is not an
administrator and do not see the functions of the two being
the seine.
Item 65 was concerned with the issuing of admits to
class by counselors. This item rnealed 46 per cent agreed
to this as a counselor duty and 54 per cent disagreed. The
findings of this item hiM cats the need for counselors to
somehow show to their public that the performance of such
duties as this is clerical and counselors performing such
duties are not demonstrating their professiona]. competency,
Determining whether it is a counselor’s duty to assist
in planning the high school curriculum was the purpose of
item 66. The table rQvsaled 85 per cent agreement to this
item. Pifteeji per cent disagreed. Anthorities agree that
because counselors know the characteristics of the student
body, they haye a vantage point to be eztremely helpful to
the curriculum committee.
In item 67, students were asked to agree or disagree
that qounselors should have charge of class scheduling.
.Siztyb-five per cent agreed and 35 per cent disagreed. The
counselor’s role here awears not to be clearly defined,,
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The counselor’s responsibility is to assist students in
making educational plans. The actual scheduling of classes
is an administrative and clerical task.
Similar responses were revealed in item 68 which
stated that counselors should be responsible for making
changes in class schedules. Here, 67 per cent agreed that
counselors should make changes in class schedules and ~3 per
cent disa.greed.
Item 69 stated that counselors should be given some
teaching responsibilities. Forty-five per cent of the sub
jects agreed to this as a counselor duty; 55 per cent dis
agreed. This response seems to indicate that many students
do not see a separation of the roles of counselors and
teachers
In item 70, 75 per cent of the responses agreed that
it is the counselor’s duty to inform the principal when stu
dents break the rules and reg-u.latjon~ of the school. Twenty
five per cent of the subjects dIsagreed with this duty. Al
though this item received a rather high per cent of agree
ment, it should be remembered by counselors that the coun
seling relationship requires that students feel a. sense of
trust in the counselor as an individual with whom he candiscuss
his problems freely, without fear of punishment or violation
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of confidence~
Item 71 asked the subjects to agree or disagree that
counselors should spend most of their time with problem stu
dents~ Seventy_seven per cent agreed to this respon~ib±lity
and 23 per cent disagreed,. As cited in the literature by
He±lfron, students expect counselors to devote themselves
to individuals who exhibit overtly that they have problems,
possibly to the exclusion of students who need help in find
ing the best ways to use their resources.
In item 72, the table revealed strong agreement of
81 per cent that counselors should be like parents to stu
dents. Nineteen per cent disagreed. Responses to this item
seem to indicate that students see very little difference
between counselors and their parents~ This should be of
concern to coun~e1ors who are interested in more clearly de
fining the role of the counselor in a school setting.
An inspection of the table showed 85 per cent of the
subjects agreed in item 73 that counselors should work with
teachers on student behavior problems in the classroom~ As
reported in item 55, 75 per cent of the subjects agreed that
counselors were performing this service in their schooL
The purpose of item 74 was to determine if the subjects
agreed or disagreed that it is the duty of the counselor to
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be responsible for getting “drop..outs” back in school.
Seventy.. two per cent agreed with this duty and 28 per cent
disagreed.
Is it the counselor’s duty to be conceined with atm.
dents’ use of leisure time? This was the concern of item
75. The table revealed 63 per cent agreed and 37 per cent
disagreed. The findings of this item indicate that students
are not strongly in accord with counselors being concerned
with student activities outside of school.
In item 76 when subjects were asked to agree or die’.
agree that it is the duty of the counselor to be responsible
for the health progr~ in high school, 47 per cent agreed
and 5~ per cent disagreed. It should be of interest to
counselors to find out more about student perceptions of
the counselor’s role. as perceived by those who agreed with
this statement
The findings of item 77 were revealing. Here, sub..
j ects were asked to agree or disagree that counselors should
decide the punisbmen~ for students who have broken school
rules. Over 60 per cent of the subjects agreed with this as
a counselor duty. This seems to indicate that subjects, to
a .measura.ble degree, see the counselor as a disciplinari~~.
Only 34 per cent disagreed with this duty.
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There as indicated vezy strong agreement by the sub’s
jects in item 78 that counselors sAoulcj help students it
self understanding. More then 90 per cent of the subjects
agreed, with only 7 per cent disagreeing. These findings
should be of concern to the school counselors, since item 32
revealed over 50 per cent disagreed with having received
this kind of assistance frcm counselors
Item 79 revealed strong agreement of 91 per cent that
counselors should help students get a job. Only 9 per cent
disagreed. The table revealed in item 80, 72 per cent of
the subj eats agreed that counselors should help students
resolve their moral, racial and religious problems. This
per cent of agreement is interesting, in that more than
80 per cent of the twelfth grade subjects disagreed in
item 49 that counselors in their school performed this par
ticular function. This may be an indication of a need for
such counseling help by students.
Responses to ita 81 indicate subjects see counselor
help with boy-girl ielationships as a counselor function or
duty. Eighty-tvo per cent agreed tollis and 28 per cent
disagreed. The finding of this item are interesting when
an inspecticn of the table, item 82, revealed disagreemen~
of more tItan 60 per cent to the counselor responsibility of
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helping students prepare for courtship.
In item 83, when subjects are to agree or disagree
that counselors should provide sex education for students,
the table revealed 75 per cent agreed and 25 per cent die
agreed. It should be reported that a majority of the sub
jects who listed areas in which counselors dould be of more
assistance to them in Table 9, included sex edacation more
often titan any ether item.
There was 85 per cent agreement in item 84 b~r subjects
that school counselors should kelp students choose the cor..
rect subjects. Fifteen per cent disagreed. This zesponse
indicates that students feel a need for this assistance. As
indicated in item 24, less than 30 per cent of the subjects
had received assistance with course selection by the coun
selor~
Counselors shoáld help students choose a college. This
was the statement that subjects are asked to agree or dis..
agree lith in item 85. The table. showed 83 per cent agreed
and 17 per cent disagreed. The strong agreement by subjects
to this item relates closely to student perceptions in item
d6 of counselor responsibility for the processing of college
application for students. Here, 80 per cent agreed that
this is a duty of the counselor and 20 per cent disagreed.
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Item 87 sta.tes~ counselors should help students de.
velop good study habits. To this item, 81 per cent agreed
and 18 per cent disagreed. It should be renteinbered in item
41, more than 60 per cent of the subjects disagreed to
having received the counselor’s help in learning how to
study.
An inspection of the table revealed very strong agree
ment by the subjects of 97 per cent to item 88 which stated
that it is the counselor’s duty to give good advice to stu
dents. Only ~ per cent disagreed. Findings of this item
indicate that subjects see counselors as the decision makers
for student problems and e~ect counselors to have good
answers to their problems. These results should concern
counselors who are attempting to more clearly define the
counselor’s role, not as a decision maker or advice giver,
but as one who helps students in self understanding and self
actualization.
In item 89, 75 per cent of the subjects agreed that
counselors should check up on truant and tardy students. The
large per cent of agreement to this statement indicates that
the subjects are not fully aware of others in the school who
have this responsibility. It should be reported that the
school counselors this year did an extensive study of student
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a.bsenteejsin and its causes for the purpose of trying to de
crease the large number of student absences.
In item 90, subjects expressed strong agreement that
counselors should allow students to say what they want in
the counseling interview without fear of punishment,. Over
90~r cent agreed with this statement and less than 10 per
cent dIsagreed,.
Perceptions of respondents of the degree of assistance
received from counselors --Table 8 shows responses pertaining
to the degree of counselor assistance in five areas of coun
seling~ The intent here was to summarize the student’s feel
ing concerning the overall help received from counselors in
learning about college and other educational opportunities,
learning about vocational opportunities, developing satisfy
ing social and recreational activities, and understanding
personal problems
In item 91, the subjects Were to indicate the degree
of assistance received from counselors in learning about
college and other educational opportunities. An inspection
of the table revealed less than 35 per cent of the subjects
expressed the feeling that they had received much help from
the counselors in this area,. Approximately 43 per cent of
the total responses agreed to having received some assistance
TABLE 8
PERCEPTIONS OF RESPONDENTS TOWARD THE DEGREE OF ASSISTANCE
RECEIVED FROM COUNSELORS IN FOUR GENERAL ARE~
Grades
9 I 10 11 I 12Items
Percentages
. — MS LM S LM S LM S L
91. Learning about college and other
educational opportunities. 14 40 46 14 42 44 19 48 33 31 47 22
92. Learning about various occupa.
tional opportunities as they relate
to your interest and abilities. 22 45 33 20 42 38 17 44 39 19 41 40
93.~ Developing satisfying social and
recreational activities. 32 35 33 18 50 32 19 37 44 19 34 47





and 40 per cent expressed the feeling of little assistance
in learning about post high school educational opportunities.
With 78 per cent of the twelfth grade subjects expressing
much or some assistance from counselors with post high
school educational opportunities, it may be correct to as
sume that these subjects have been provided adequate assist
ance by counselors for making decisions related to this area.
Responses to item 92, which related to student percep
tions of counselor assistance with learning about various
occupational opportunities, revealed only 20 per cent of the
total responses agreed to having received much assistance
from counselors in information pertaining to voca.tional op
portunitjes~ Forty-three per cent agreed tb some assistance
and 37 per cent felt that they had received little assist
ance. The overall responses to this item seem to indicate
the vocational and occupational aspects of the guidance
services at this school have not been very effective in as
sisting students in this areas
In item 93, subjects Were to express the degree of as
sistance received from counselors in developing satisfying
social and recreational activities, On no grade level was
there a strong feeling of counselor assistance expressed.
Eleventh and twelfth grade subjects revealed only 19 per
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cent felt tha.t they had received much assistance; whereas,
45 per cent expressed the feeling of little assistance.
Strongest agreement with this item was with ninth and tenth
grade subjects, where approximately 67 per cent expressed
much Qr some assistance from counselors in developing sat~
isfying social and recreational activities.
The degree of assistance subjects received from coun
selors in understanding their personal problems was the con
cern of item 94~ Inspection of the table revealed only
16 per cent of the twelfth grade subjects felt that they had
received much help from counselors with personal problems
and 62 per cent expressed agreement to counselors being of
little assistance in this area. In the eleventh grade,
28 per cent expressed agreement to -having received much as
sistance and 50 per cent, expressed the feeling of having re
ceived little assistance. The responses revealed in this
item do not express any strong feeling by the subjects of
counselor assistance in helping students with personal prob
lems; however, it is interesting that ninth grade subjects
expressed more agreement than any other grade level to
having received much assistance in this area.
Ways in which counselors could be of more assistance
to students as listed by the respondents.__Table 9 lists
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items a.s written by the subjects rela.ted to ways in which
they feel the school counselors could be of more assistance
to them~ The intent of this section was to determine from
students what they want and expect from their counselors.
As stated in the review of literature what the guidance
staff does and what the student would like them to do, are
sometimes two different things~
It should be remembered that this table reports the
ways as listed by the students, that they feel counselors
could be of more assistance to them, and in no way does
this indicate that these perceptions are correct or should
be accepted by the counselors.
The responses are listed by grade levels,. The nuniber
of times the item appeared is indicated in parenthesis after
each item.
TABLE 9
WAYS IN WHICH COIINSELORS COULD BE OF MORE
ASSISTANCE TO STUDENTS
Ninth Grade
1. Counselors should divide time evenly between good
and bad students. (2)
2. More help with study habits. (2)
~3. Explain more about the various courses of study
in Upper grades. (5)
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TA~BLE 9 - Continued
Ninth Grade
4.. Help students feel free to talk to the counse
lor.. (1)
5. Show more understanding.. (3)
6.. Provide smoking places for boys, (1)
7. Provide special classes for honor students.. (1)
8. More help with college preparation,. (6)
9.. Help students understand family problems. (5)
10. Have interesting programs for groups.. (2)
11.. Teach students self-respect and how to get along
with others. (3)
12.. Know the students better. (6)
13. Talk with parents as well as students,. (1)
14. Have more conferences with students. (5)
Tenth Grade
1. More preparation for college or future occupa.
tion. (6)
2. Have more conferences with students. (6)
3.. Become more acquainted with students (14)
4.. Tell students about test results. (3)
5. Help students understand the ~ob of the counse
lor. (2)
6.. Show that you want to help the students. (8)
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T1-~.BLE 9 - Continued
Tenth Grade
7. Help students to feel free to come to the coun
selor at any time. (4)
8. Show more patience with students. (4)
9~ Allow students to say what they feel. (1)
10. Sponsor programs that are helpful to students. (4)
lL Give more information about jobs. (8)
12.. Counsel all students., (6)
13,. More sex education. (17)
14. Give more tests.,. (2)
Eleventh Grade
1. Counselors should take a more active part in the
student~s daily activities. (1)
2,. Show more concern for the students., (8)
3 Give more help with study habits. (15)
4.. More college information., (8)
5. Help with plans for the future,. (3)
6. More individual counseling sessions., (10)
7. Give better assurance that what the students say
will be kept in confidence., (2)
8. More help with personal problems,. (5)
9. Give more attention to the average student and not
so much to the smart students,. (4)
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TABLE 9 - Continued
Eleventh Grade
10. Know the students better. (9)
11. Keep closer contact with honierooni. teacher,. (7)
l2~ Show interest in all students. (13)
13~ More sex information. (16)
14. Do the things mentioned in this opinionnaire, (3)
15. More group discussions. (2)
16. Help students become more aware of the various
educational programs,. (6)
17. Interpret test scores and help with individual
understanding,. (6)
18. Let students know when we can come and talk about
our problems,. (4)
Twelfth Grade
1,. Help students change schedule,. (3)
2. Help seniors choose what to take in college. (6)
3. Have~ interviews about test results,. (7)
4. Counselors should be more rapid in sending college
information to schools for students and not wait
‘til the last minute. (5)
5. Give more time to students,. (8)
6,. Be available in time of need,. (3)
7. Do not have “out” sign on door when students come
to talk,. (3)
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TABLE 9 - Continued
Twelfth Gra.de
8, Give each individual an equal chance. (6)
9~ Readily listen to any student. (4)
lO~ Have more discussions with students concerning
their vocational and educational pursuits. (5)
11. Give more advice. (4)
12. Don’t be so busy filling out forms when students
come to talks (2)
13. Give periodic counseling to students helping them
plan for college~ (4)
14. Put more faith in the students.
l5.~ Help students to talk freely about sex problems.
(11)
l6~ Act like you want to help the students. (2)
17. Don~t make the students fear punishment. (1)
l8~ Help students get a job. (3)
l9~ Show no prejudice. (2)
CH1~PTE1? III
SUMMIU?Y, CONCLUSIONS, IMPLICATIONS,
AND PE COI~MENDATI ONS
Problem and methodology,__ Today, no issues are more
perplexing to counselors than those centering around roles
and functions. Questions about what a counselor should do
and the extent of his responsibilities are not new, but to
day they are complicated by the multiplicity of responsi.
bilities and the many different roles that a counselor can
assume, Many educators have differing views of counseling
that prejudice their perceptions and expectations of the
role of the Qounselor, Within one educational institution,
administrators faculty members, parents, and students may
all have different views of the role of the counselor- -and
these views often times in no way coincide with the coun
selor’s conception of his own role.,
The conflicting viewpoints of the school counse1or~s
role have generated a movement by professional organizations
and school counselors to define role and function more
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clearly. The need for clarification of school~
function has been clear and pressing. One way of clarify
ing the function of the school counselor is to examine the
perceptions of him as held by those whom he serves--the
students. This does not mean that evaluation of the coun
selor’s role should be decided entirely by the subjective
feelings of students, but student perceptions at least pro~
vide an index to what students think about counselors and
their services.
Although considerable evidence that clarification of
the school counselor’s role exists and more is emerging,
much remains to be done,.
The problem involved in this investigation was to
determine the function of secondary school counselors as
perceived by students of the Booker T Washington High
School, Atlanta, Georgia, and to procure from the same stu—
dents an evaluation of the extent to which counselors at
the Booker T. Washington High School perform in accordance
with student perceptions of counselor role,.
The purpose of the study, then, was to determine how
students perceive the function and performance of their
school counselors,. In attempting to achieve this purpose,
perceptions of students of counselor function and performance
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were delineated as foilows~ the student’s perceptions of
counselor assistance in areas of vocational decisions, of
counselor assistance in areas of personal and social growth,
of counselor assistance in making educational decisions, of
the nature and quality of communication between counselors
and students, of the duties of the counselor, of the degree
of assistance from counselors, of counselor performance of
certain counseling services, and of ways in which counselors
could be of more assistance to them.
The method used in this investigation was the descrip
tive survey, utilizing an opinionnaire~ The opinionnaire
was devised in terms that were relevant and plausible for
the setting of the surveys The opinionnaire, consisting of
95 items, was divided into eight areas as indicated in the
preceding paragraph
A critical examination of the items was made by two
counse1or~educators A trial run of the opinionnaire was
made with twenty high school students who Were counselees
in the practicum experiences of NDEA counselor~trainees at
Atlanta University~ It Was revealed that a. few of the items
were not clearly stated and needed clarification~ The find
ings in this sample were that more than half of the coun
selees agreed to a majority of the items stated in the
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opinionnaire. However, it was revealed that for those items
that dealt with counselor assistance in personal and social
growth, less than 40 per cent agreed. A report of these
findings was discussed with the faculty advisor and the re
vised opinionnaire was prepared to give to the students
participating in the investigations
The subjects used in the study were selected by
stratified random sampling. Appointment slips, with date
and time for the opinjonnaire to be given, were given to
the students three days before the date set for the achnin
istration of the opinionnaire. One hundred seventy-six, of
the 200 subjects selected for the sample completed the opin
ionnaire on the first dates Appointment slips were sent
out again to those subjects who were not present the first
time. After the second and third appointments, 200 students
had completed the opinionnajre~ This composed 100 per cent
of the total subjects who Were selected for the study.
Su.xnniary of related literature,.~~.The literature re.
viewed in connection with this study revealed many studies
written related to the counselor’s role and function from
the vie~point of administrators parents, and teachers..
Fewer studies have been made of student perceptions of the
counselor’s role.
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Grant studied the perceptions of high school seniors
regarding the areas in which the counselor could provide
assistance. Students listed the counselor as their first
choice for assistance in educational and vocational plan
ning. In the personal and emotiona.l area, they did not
perceive the counselor as being able to give acceptable
1help.
Gibson1s study of guidance services in twelve second
ary schools revealed that more than one-fourth of the stu
dents indicated that counselors had not assisted then per—
sona.lly in any way and more than 50 per cent reported that
they were not sure what constituted the activities of their
school guidance program and many felt shortchanged because
their test scores had not been interpreted to them.2
Heilfron asked students to indicate the degree of
counseling needed by students with various kinds of problems.
Pupils felt that those who were bright and performing well
in school did not need counseling, and that it should be
1Claude W. Grant, “The Counselor’s Role,” Personnel
and Guidance Journal, )C~XIII (March, 1965), 696-701.
2Robert E. Gibson, “Pupil Opinions of High School
Guidance Programs,” Personnel and Guidance Journal, )DDD~
(January, 1962.), 453-457,
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reserved for those who showed marked, character disordersj
Jenson’s study of pupil reactions toward the guidance
program in Phoenix, Arizona high schools, showed that while
counselors generally were preferred over teachers, parents,
and friends as sources of help, students preferred to dis
cuss personal problems with parents and peers.2
Barry and Wolf suggest that students are the forgot
ten item when organization and administration of guidance
programs are considered. They make the point that although
in most high schools, the guidance staff knows what they
are trying to do, what the guidance staff does and what the
student would like them to do are sometimes two different
3things.
There are numerous discussions of the duties and
functions of counselors in the public schools. Surveys
have been made of what various counselors do, and opinions
have been expressed by individuals and groups.
1Marilyn Heilfron, “The Function of Counseling as
Perceived by High School Students,” Personnel and Guidance
Journal, )CDCIX (October, 1960), 132-136.
2Ralph E. Jenson, “Student Feeling about Counseling
Help,” Personnel and Guidance Journal, XXXIII (May, 1955),
498—503~
3Ruth Barry and Beverly Wolf, Modern Issues in Guid
ance (New York: Teachers College, Columbia University,
1957), p. 256.
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Rachel ID. Cox states, in a study concerning counse
lors and their work, that the duties and functions of coun
selors vary widely in different schools and different sys
tems,. Some counselors spend much of their time in nonpro—
fessiona.l activities, or activities which are not guidance~
Many counselors are dissatisfied with the way they spend
their time. There seems to be a lack of understanding, or
even a misunderstanding, of the counselor’s functions, and
misuse of his time by administrators as well as by some
counselors themselves. She concludes by describing the
counselor in many schools. She states, that a counselor
needs to be an educational and vocational adviser, a social
worker, a. teacher, an organizer, a promoter, a public
speaker, and even a public relations person. At the same
time he needs some of the skill of a psychologist, some of
the knowledge of a physician, and some of the insights of
a psychologist. Perhaps the hardest part of this amazingly
complicated function is the counselor’s need to know where
and when his function properly begins and ends.1
Sunimary of the findings._~..T~e following statements
sunimarize the findings obtained from the opinionnaire
1Rachel ID. Cox, Counselors and Their Work (Harrisburg,
Pennsylvaniafl Archives Publishing Company, 1956), p. 183.
9~
relating to student perceptions of the function and perform
ance of counselors at the Washington High School, Atlanta,
Georgia
1. Approximately 80 per cent of the subjects agreed
that as new students they had received informa
tion about the school and its guidance services.
2. Fifty-two per cent of the subjects agreed to having
received a handjDook which contained information
about the school. Eighty-two per cent of the ninth
grade subjects agreed to having received a hand
book.
3. Slightly more than 65 per cent of the subjects
agreed to having learned their counselors name
during their first month of school.
4. Seventy-five per cent of the subjects agreed to
having filled out a. personal data sheet for the
counselor’s records
5. Thirty-three per cent of the subjects agreed that
they had voluntarily sought the assistance of the
counselor.
6. Thirty-two per cent of the subjects agreed that
they had had conferences at least once each year
with the counselor.
7. Twenty per cent of the subjects agreed that they
had discussed their occupational plans with a coun
selor.
8. Thirty-six per cent of the subjects agreed to
having participated in Career Day activities.
9. Thirty-six per cent of the subjects agreed to
having received assistance in assessing their
abilities in various occupations.
10. Fifty-five per cent of the subjects agreed to having
taken an aptitude test in high school.
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11.. Twenty-seven per cent of the subjects agreed to
having taken an interest inventory in high school.
12.. Fifty-four per cent of the sub~eots agreed to
having taken an intelligence test in this high
scliool
l~3. Twenty-three per cent of the subjects agreed to
having received help from the counselor in plan-
fling their high school program.
14. Eighty-five per cent of the subjects agreed that
pre-college counseling should begin in the ninth
grade
15,. Twenty-eight per cent of the subjects agreed to
having participated in College Day activities,.
16. Twenty-one per cent of the subjects agreed that
they had received adeq-u.ate information from the
counselor concerning available scholarships, loans,
and financial assistance for college.
17,. Fifty-six per cent of the subjects disagreed that
the counselor had helped them in understanding
themselves, their abilities, interests, assets,
and limitations,.
l8~ Forty per cent of the subjects agreed that they
felt free to discuss personal problems with a
counselor,.
19~ Twenty-two per cent of the subjects agreed that
their counselor knows them well.
20,. Fifty-five per cent of the subjects agreed that
they were satisfied with the help received from
the counselor,.
21,. Ninety per cent of the subjects agreed that their
school counselors help students adjust to school,.
22,. Forty~..sjx per cent of the subjects agreed that
their school counselors assisted students with
moral and religious problems,.
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23. Eighty-five per cent of the subjects agreed that
their school counselors assist students with oc
cupational plans.
24. Eighty per cent of the subjects agreed that their
school counselors secured occupational and educa.
tional information for students’ use.
25. Eighty-two per cent of the subjects agreed that
their school counselors administer tests to groups
and individuals.
26. Sixty-six per cent of the subjects agreed that
counselors should check attendance reports.
27. Eighty-three per cent of the subjects agreed that
counselors should assist in planning the subjects
which are offered in high school.
28. Eighty-one per cent of the subjects agreed that
counselors should be like parents to students.
29. Seventy-five per cent of the subjects agreed that
counselors should provide sex education for stu
dents.
30. Forty-three per cent of the ~ubject~ agreed that
they had received some assistance from counselors
in learning about college and other educational
opportunities.
31. Fifty-nine per cent of the subjects agreed to
much or some value received from counselors in
understanding their personal problems.
32. The following are ways in which the subjects felt
that counselors could be of more assistance to
students:
a. Assist students with study habits.
b. Give more sex education.
c. Give more preparation for college or
future occupations.
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Conclusjons,,~The conclusions of this study are based
wholly upon the data which Were obtained from the opinion
naire given to high school students at the Booker T~
Washington High School, Atlanta, Georgia. Analysis, syn
thesis, and interpretation of these data enabled the writer
to move from the purposes in Chapter I to the tan con
clusions below. The following statements may be considered
as the basic conclusions in regard to the findings of the
study:
1. The students are in substantial agreement that
they know of the counselors and counseling serv
ices in their school; however, a majority of the
students disagreed to having establ±shed the kind
of relationship with counselors which should de
velop as a result of this knowledge,,
2~ The students disagreed substantially that they had
discussed their occupational plans with the coun
selor or had received any significant assistance
from the counselor in making vocational decisions,,
~3. The students indicated considerable disagreement to
having received assistance from counselors with
educational planning and information related to
educational decisions,,
4~ The students were in disagreement that their school
counselors had assisted them with personal problems
or social growth; nor did they feel that there was
any significant change in their thinking as a re
sult of counseling,,
5,. The students indicated substantial agreement that
counselors in their school performed certain coun
seling services; however, they were not in agreement
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that the counselors assisted students with moral
and religious problems.
6. The students indicated substantial agreement to
the duties of the counselor in areas of vocation
al, educational, and personal decisions; however,
they indicated disagreement that counselors should
perform administrative duties.
7. The students, in summarizing the degree of assist
ance received from their counselors, indicated
substantial disagreement that they have received
much assistance from their counselors in the
general areas of educational, occupational, and
personal and social counseling.
8. The students. strongly favored more assistance from
counselors in sex education, study habits, and
preparation for college or future occupations.
9. Although the opinionnaire was administered on a
stratified random basis, little difference in the
per cent of agreement or disagreement was found
among the grade levels represented. It should be
recognized that in the areas of counselor communi
cation with students and personal assistance to stu
dents, ninth grade subjects expressed more agree~
ment than the other grade levels.
10. In many of the findings of this study, a majority
of the subjects expressed satisfaction, however,
a substantial minority did not.
Implications.--The findings and conclusions of this
research seem to warrant the following implications:
1. It appears that, although students have been ade
quately informed of counseling services in their
school, the nature and quality of communication
have not been that which has brought about an ap
preciable degree of acceptance of the counselorts
services by the student.
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2. It appears that although students see school coun
selors performing counseling services, the stu
dents either have not availed themselves of these
services or see these services for students other
than themselve~
3,~ It appears that students do not see the counselor’s
service as one of major assistance in educational
vocational, and personal decisions,.
4,. It appears that students know what assistance they
would like from counselors, however, what they
would like and what they have received have been,
to some extent, two different things.
Recoxnmendatjo~.There seems to be a. fair consensus
of opinion about the functions and performance of secondary
school counselors among the majority of the students; and
the expressed opinions of these students seem to coincide
with the opinions held by students generally,. The following
recommendations are made based on the findings and conclu
sions of this study:
1. That the various professional groups of the Amen
can Personnel and Guidance Association who have
provided leadership in defining the counselor’s
role and function continue in this leadership, but
with the realization that the very nature of coun
seling itself will finally demand that school coun
selors must sift out and decide for themselves
what is relevant in defining their role and func
tion,.
2. That counselors individually as well as through
their professional organjzatjo~~ assume greater
responsibility for clarification of their role and
function,.
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3. Tha.t school counselors constantly evaluate their
services, realizing that student perceptions of
their function and perfoma.noe may be good indica
tors of counselor effectiveness.
4. That counselors begin to examine more closely the
reasons for the failure of students to seek help
for their problems, in hope that the evaluation
will be of value in reaching more students with
counseling services and lead to practices by coun
selors which will encourage more students to seek
counselor help.
5. That programs for broadening students’ views about
the possible uses of counseling services and the
function of the counselor in the school setting
be made a major part of the articulation program
by secondary school counselors.
6. That the proposed standard of one counselor for
every 300 students be given major consideration
by those responsible for the personnel services








The counselors at your school are very interested in
offering the best services of counseling to you, the stu
dents. To accomplish this goal, counseling services must
continually be evaluated,, This is an opportunity for you
to participate actively in helping to make an evaluation of
your school counseling services by completing the following
~ Plea.se be frank in answering each item,,
Direotjons for Completing the Form:
On the following pages are statements which have been
written for the purpose of getting information not about
you personally but rather about your perceptions of the
function and performance of your school counselors. Please
estimate the values you have received from the counseling
program by placing an X in the appropriate box. Use the
following ratings: A-agree, U-uncertain, D-disagree. You
need not sign your name on this rating scale
Sex: Male____ Female____ Grade: 9 10 11 12
A U D
l~ When I entered this school, I received ( ) C ) C )
information about the school and the
guidance program,,
2. I have received a handbook which con- ( ) ( ) ( )
tamed information about my school,,
3,, I learned my counselor’s name during ( ) ( ) ( )




4. Before entering high school, I wa.s ( ) ( ) ( )
informed of the a.ctivities require
ments and currjculu~ of the school
I planned to enter.
5. I would be able to tell a new student ( ) ( ) ( )
entering my school about most of the
guidance services and activities that
are carried on in my school.
6~ I have filled out a personal data ( ) ( ) ( )
sheet for the counselor1s records.
7 I have voluntarily sought the assist- ( ) ( ) ( )
ancie of a counselor.
8. I have been referred or sent to the ( ) ( ) ( )
counselor’s office.
9. I have had conferences with the ooun— ( ) ( ) ( )
selor at least once each year since
attending this high school.
10. I have discussed my occupational C ) C ) ( )
pland with the counselor.
11. I have had opportunities to learn ( ) ( ) C )
about the occupation of my choice
while a student at this school.
12. My school has informational mate- ( ) ( ) ( )
rials about occupations on file
for my use.
13. I have eliminated or decided not to ( ) C ) ( )
enter certain occupations as a re
sult of some activity or activities
of my school guidance program.
14. I have participated in Career Day C ) C ) ( )




15. I could secure assistance from the ( ) ( ) ( )
counselor in seeking part ±ime work.,
16. I have received help in assessing my ( ) ( ) ( )
abilities in various occupations.,
17., I have taken an aptitude test in ( ) ( ) ( )
high school.,
18. The results of the aptitude test were ( ) ( ) C )
explained to me.,
l9~ I have taken an interest inventory ( ) ( ) ( )
in high school.
20., The results of the interest inventory ( ) ( ) ( )
were explained to me.,
21., I have a knowledge of the vocational ( ) ( ) ( )
opportunjtje~ req~iirements and pros
pects in different lines of work.
22. I have taken an intelligence test in ( ) C ) ( )
this high school,.
23~ The results of the intelligence test C ) ( ) ( )
Were explained to me.,
24., I have received help from the coun- ( ) ( ) ( )
selor in planning my high school
program.
25. Pre-college counseling should begin ( ) C ) ( )
in the ninth grade.,~
26. I have received help from the coun- ( ) C ) ( )
selor in helping me decide about post
high school education.
27. The counselor has provided opportu- ( ) ( ) C )
ni-ties for me to find out about the
different post high school institu
tions and their requirements.,
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A U D
28. The counselor has helped me in deter- C ) C ) ( )
mining what I should study in post
high school education,,
29. I have received adequate information ( ) ( ) C )
from the counselor concerning avail
able scholarships, loans and financial
assistance for college.
30. I have participated in College Day ( ) ( ) ( )
activities to become acquainted
with various colleges.
3l~ There is an adequate collection of ( ) C ) ( )
school and college catalogs for my
use in the school.
32. The counselor has helped me in under- ( ) ( ) C )
standing myself; my aptitudes,
abilities, interests, ambitions,
assets and limitations.
33. I have discussed personal problems C ) C ) ( )
with a counselor.
34. I have been concerned with personal ( ) ( ) ( )
and social problems.
35. I feel free to go to the counselor ( ) ( ) C )
for assistance with a personal or
social problem.
36. I have received help from the coun- ( ) C ) C )
selor in learning to resolve my
problems
37. I have had help from the counselor ( ) C ) ( )
in learning how to distinguish
right from wrong.
38. My counselor knows me well. ( ) C ) C )
105
A U D
39. I have received help from the counse— ( ) ( ) C )
br in learning how to get along with
other people.
40. I have opportunities to participate ( ) ( ) ( )
with others in club activities in
high school.
41. I have received help from the counse- ( ) ( ) ( )
1cr in learning how to study.
42. I have had help from the counselor ( ) ( ) ( )
in learning ±0 control my emotions.
43. I am satisfied with the help I C ) C ) ( )
received from the counselor.
44. As a result of counseling, I feel ( ) ( ) C )
that some change in my thinking has
resulted.
The following is a. list of counseling services.
Please check under “Agree” those services you see as a part
of your school guidance program, and under “Disagree” those
services you do not see as a part of your school guidance
program.
Agree Disagree
45. Helping students adjust to school.
46. Assisting students who are failing
course work.
47. Assisting students who are socially
maladjusted.
48. Assisting students with course
planning.




50. Assisting students with occupational
plans
51. Assisting students who are juvenile
delinquents
52.. Discussing personal and social prob
lems with student groups.
53. Administering tests to individuals
and groups.
54. Interpreting test results to students.
55. Assisting teachers with students’
problems.
56. Securing part-time jobs for students.
57~ Securing occupational and educational
±nfox~a-[jon for students’ use..
58.. Preparing handbook on guidance services.
59.. Helping students understand strengths
and weaknesses..
60. Showing films on etiquette, occupa
tions, etc.
Please check in the appropriate column whether you
agree or disagree on the following statements concerning
duties of a. school counselor.
Agree Disagree
61. Counselors should check attendance
reports..




63. Counselors should supervise the stu
dent council,,
64. The counselor should be a.n assistant
principal,,
65. Counselors should issue admits to
class,,
66. Counselors should assist in planning
the subjects which are offered in
high school,,
67. Counselors should have charge of
class scheduling.
68. Counselors should be responsible for
making changes in class schedules.
69. Counselors should be given some teach
ing assignments.
70. Counselors should inform the principal
when students break the rules and
regulations of the school.
71. Counselors should spend most of their
time with problem students.
72. Counselors should be like parents to
students,,
73. Counselors should work with teachers
on student behavior problems in the
classroom.
74. Counselors should be responsible for
getting “drop-outs” back in school.
75. Counselors should be concerned with
students1 use of leisure time.
76,, Counselors should be responsible for
the health program in high school.
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Agree Disa.gree
77, Counselors should decide the punish
ment for students who have broken
school rules.
78. Counselors should help students in
self-understanding
79. Counselors should help students get
a job.
80.. Counselors should help students re
solve their moral, racial and
religious problems.
81. Counselors should help students de
velop and maintain wholesome boy-girl
relationships
82. Counselors should help students pre
pare for courtship.
83. Counselors should provide sex educa
tion for students.
84. Counselors should help students choose
the correct school subjects.
85,. Counselors should help students choose
a college.
86. College applications should be handled
by the counselor.,
87. Counselors should help students develop
good study habits.
88. Counselors should give good advice to
students.,
89. Counselors should check up on truant
and tardy students.
90. Counselors should allow students to say
what they want in the counseling inter
view without fear of punislmient.
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Plea.se estimate the values you have received from
your counselors in:
Much Some Little
91. Learning about college and other
educational opportunities
92. Learning about various occupational
opportunities as they- relate to
your interests and abilities.
93. Developing. satisfying social and re
creational activities.
94. Understanding personal problems.
Other
95. Please list the ways in which you feel counselors could
be of more help to you~
BIBLIOGR~Hy
Books
Arbuckle, Duga.ld S,~ Pupil Personnel Services in America.n
Schools. Boston: Allyn a.nd Bacon, mc, 1962,.
Best, John W~ Research in Education,. Englewood Cliffs:
Prentice-Hall, Inc.~, 1959,.
Byrne, Richard Hill,. The School Counselor,. Boston:
Hough±on~Miffij~ Company, 1963,.
Mouley, George J. The Science of Educational Research.
New York: American Book Company, 1963.
Peters, Herman J~ and Fai-well, Gail F,. Guidance: A Devel~
mental Approach,. Chioago~ Rand McNally Company, 1959,.
Roeber, Edward C. The School Counselor. New York: The
Center for Applied Research in Education, mc,,, 1963k
Shertzer Bruce and Peters, Herman J,. Guidance, Techniques
for Individual Appraisal and Development,. New York:
The Macmillan Company, 1965,.
Shertzer, Bruce and Stone, Shelley C~ Fundamentals of
Guidance,. Boston: Houghton Mifflin Company, 1966,.
Tyler, Leona. E. The Work of the Counselor,. New York:
Appleton_Cen±ury~~Of~5, mc,,, 1963,.
Wolfe, Barry R~ and Wolfe, Beverly~ Modern Issues in
Guidance. New York: Co1u~ia University Press, 1957,.
Wrenn, Charles Gilbert,. The Counselor in a Changing World,.





Arbuckle, Dugald S. “The Conflicting Functions of the
School Counselor,” Counselor Education and Super
vision, I (Winter, 1961), 54..59.
Bigelow, Gordon S. and Hinnphreys, Ray. “What ~inds of
Problems Do They Bring? Student-Counselor Perceptions
Vary,” The School Counselor, XIV (January, 1967),
157—160
Brough, James R. “Sources of Student Perceptions of the
Role of the Counselor,” Personnel and Guidance
Journal, XXXX (January, 1962), 597-599.
Dunsmoor, C. C. “Counselor - Or What?” Personnel and
Guidance Journal, )DQD~III (October, 1964), l35l38.
Gibson, Robert E. “Pupil Opinions of High School Guidance
Programs,” Personnel and Guidance Journal, X~~fl
(January, 1962), 453-457.
Grant, Claude W “Hcw Students Perceive the Counselor’s
Role,” Personnel and Guidance Journal, XflhI (March,
1965), 696—701.
Havighurst, R. “What Adolescents and Parents Want in a
High School Guidance Program,” Journal_of the National
Association of Women, Deans and Counselors, ~D~II (May,
1959), 1l3~
Heilfron, Marilyn. “The Function of Counseling as Perceived
by High School Students,” Personnel and Guidance
Journal, )DD~IX (October, 1960), 133-136.
I(a.bac]a, Goldie R. “Pupil and Teacher Expectancies From
School Counseling Services; Implications for Coun
selor Education,” Counselor Education and Supervision,
II (Summer, 1963), 177-183.
Jenson, Ralph E. “Student Feeling About Counseling Help,”
Personnel and Guidance Journal, X)DCIII (May, 1953),
498—503.
Miller, G. Dean. “The Confused Role of the Counselor,” The
Clearing House, XflVII1 (January, 1964), 303.
112
Pra.tte, Harold E. “The Counselor’s Responsibility in Role
Definition,” Personnel and Guidance Journal, XXXX
(April, 1962), 56—57.
Purcell, Florence, “Counselor Duties--A Survey,” School
Counselor, IV (May, 1957), 35—38.
Rippee, Billy D.., Ha.nvey, William. E. and Parker, Clyde.
“The Influence of Counseling on the Perception of
Counselor Role,” Personnel and Guidance Journal,
XXXXII1 (March, 1965), 696-701.
Roemich, Hennari and Schmidt, John L. “Student Perceptions
of Assistance Provided by Counselors in College Plan
ning,” Personnel and Guidance Journal, ~GO~I (November,
1962), 157—159.
Schultz, Merlin W. “Student Opinions of a High School
Guidance Program,” Personnel and Guidance Journal,
J~X.XI (April, 1963), 709—712.
Sher-tzer, Bruce and Stone, Shelley C. “The School Counselor
and His Publics,” Personnel and Guidance Journal,
XflXI (April, 1963), 687—691.
Willja~s, Jack W~ “High School Students’ Understanding of
the Duties of Their Counselor,” The School Counselor,
VII (March, 1960), 56—59.
Report
American School Counselors Association, Policy for Secondary
School Counselors, Washington~ American Personnel and
Guidance Association, 1964,
Unpublished Materials
Bacote, Fannie LalVlaude. “The Role of the Counselor as Per
ceived by Secondary School Administrators” Unpub
lished Master’s thesis, School of Eduoatjon, Atlanta
University, 1964.
Shirley, Doll. “Teachers’ Perceptions of the Role of the
Elementary School Counselor.” Unpublished Master’s
thesis, School of Education, Atlanta University, 1966.
